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Designing a Framework for Writing Tasks

Oleh:
Basturi Hasan
Program Studi Pendidikan Bahasa Inggris
Jurusan Pendidikan Bahasa dan Seni FKIP Unila

Abstract: In fact, there has been much debate over the utility of compo
proficiency and even as tests of writing skill. This article, nonetheless,
methods of evaluating and objective scoring technique are strongly correlated.
found that lecturer judgments of a subjective sort have substantial reliabil
correlated with similar judgments by independent raters and with objective fue
same composition work. In this article, how both holistic evaluation -
operated in the classroom of English writing will accordingly be discussed.
Key words: holistic evaluation, objective scoring methods, language proj

INTRODUCTION
The writing skills are complex and most of the time difficult to teach, re
grammatical and rhetorical devices but also of conceptual and judgme
reason why writing has been a neglected area of English language
Consequently, large numbers of English students writing seem to pose
many and varied skills necessary for writing good composition are basi
components or main ideas (Hedge, 1991); they are: (1) language use:
appropriate sentences; (2) mechanical: the abﬂlty to use correctly thos
written language, such as, punctuation, spelling; (3) treatment af

creatively and develop thoughts,
manipulate sentences and paragraf
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e to determine the types of writing tasks with which the learners
are confronted every day. Of course, such tasks Wii“ probably be as§00ia.ted w'rth‘ the Wl‘i&ng
requirements imposed by the other subjects being studied at college or university lev.el. {f medium of
instruction is English. Henceforth, according to Hedge (1991) the apl.:roaches‘and acm'_mes presented
in classroom writing need to be based on a number of assumptions which can, in general, be

elaborated in the following ways:

Apparently, an attempt should be mad

1. The reason for writing

It is said that if writing in the English language classroom is undertaken as an aid to leami
example, to consolidate the learning of a new structures or vocabulary or to help learners
new items of language, in this context, then, much of this writing is basically at the senti
is called sentence level reinforcement exercises (White, 1980).

Hedge(1991) points out further that these exercises have their value in language
successful writing depends on more than the ability to produce clear and correct s
task is actually to help students to write whole pieces of communication, to
information, ideas, or arguments for a particular reader. Thus, these typical
appropriately to the ultimate goal of those learners who need to write
educational, or professional lives. By encouraging the '
classroom, we can provide for these different motivations fe

Assumption 1

Classroom writing tasks of English as a foreign lan;
enabling students to write the whole passages which form
pieces of communication. This assumption leads us to

2. The product of writing

One approach to writing is to look at instances o

(Hughes. 1991; Oller, 1980; Orgel, 1962).
produce. It is, of course, possible to build
mentioned, include (a) getting the |
vocabulary mastery, (c) punctuating
in letters, (e) spelling accurately, (f)
and information across sentences
and convincingly.
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3. The process of composing
The most important insight that recent research into
writers appear to go through certain processes which
is to say, they start off with an overall plan i ir 1 i - o
intend to say and who they are writing fl:::lr. E;et:etl;gl;eﬁgt:ﬁ :.?“’ they -thinl;‘ai.hnut hs
work on them they are constantly reviewing, revising, Im.ld.édiﬁng th(:-l: i .olf. the. wntmganﬂ
categorize good writers as people who have a sense of ﬁurpose a T Inothar . dﬁ .
direction in their writing. bt o

}Vﬁﬁng, In general, has given us is t
lead to successtul pieces of written wo

Assumption 3
Classroom writing tasks need to be set up in ways that reflect the writing pr <o
need to encourage our students through a process of planning, organizingi-.
This idea guides us to analyze the process of communicating. =

4. The process of communicating

Hedge further asserts that most of the writing we do in real life, naturally
mind. e.g., a friend, a relative, a colleague, an institution, or a particular
subject provides us with a context without which it is difficult to know ex
This is true because the selection of appropriate content and ~depent
Thus, without a context, it is then difficult to know what to put in and what tc
and informal to be.

One of the lecturer’s tasks, henceforth, is to create context and pro
sometimes be conducted by setting up ‘roles’ in the classroom
each other (Hughes, et al, 1988; Orgel, 1962).
Assumption 4
When setting tasks thc-;insﬁuctors.-need_to--va_ty
to make every piece of writing fulfill some kine
When students understand the context they
classroom writing, the pro
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In most cases, responding positively to the strengths in a student’s writing 18 important in building up
confidence in the writing process. When marking any picce of work the lecturer can use ticks in the
margin and commendations in the comments aimed at providing to correction of errors in students’
work. The instructor can actually ask the students to get involved the revising and editing their own
work so that the activity known as ‘marking’ becomes part of the writing process and a genuine
source of learning for both students and lecturer. To be exact, it becomes a process of improving.

Assumption 5
In its traditional focus, the process of marking on error-correction, the lecturer re.&a'cnﬂg]y
make a review and modification in order to provide a range of activities involving both
learners. By so doing, making revision can become an integral part of the process
writing. This assumption refers to the so called time for writing analysis.

6. Time for writing

Generally, there is a widely held belief that in order to be able to develop cel
needs to read a lot because reading activity benefits the leamers to be exposed

Poor writers, particularly, those who tend to
remain poor if they are not motivated 2
classrooms where is mainly relega
tends to be an out-of-class activity
work and homework to writing w
says that many students would be;
prepare tasks with carefully worl

poorer writers feel some meast
they will begin to develop tt
improvement. This opinion

Assumption 6
Smdcntsl.wedhmemthe.
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successfully attempted by the students. That is, sometimes the language required by a mﬁ@
be adapted upwards or downwards to suit a particular group of our students and, in case,
levels is given. In other cases, lecturer is hopefully able to take an idea and find suitak
other levels of leamners.

Topic. Specifically, this refers to the content of the task. Sometimes the topic is n
since the activity is a more of a technique which can be generalized top many of the
regularly used. Therefore, lecturer needs to always check the task because he or she

that the content is flexible and he or she can actually transfer the ideas very quickly
area.

Function. Conventionally, this relates to the type of discourse organization requir
writing, e.g., narrative, description, instruction, argument, comparison, etc.

Form. This is the form within which any of the discourse

presented, e.g., a letter, a report, an information leaflet, de sa
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Oller, et al (19 80) assert that there have been
much de ility of

Janguage proficiency and even as tests of writing | bate over the uti 1ty

writing skills can include subjective and obje |

critics have opposed the use of composition as a mé

asure of language
reasonable since, in terms of composition, students are apt to perft

occasions and topics; the scoring of writing is | ighly subjective; an
problems and mask their weaknesses (Harris, 198! )i

scoring techniques, alt

so on, in their writing tasks. They ofte
since conventions for this can differ fror
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While, in terms of holistic rating techniques, lecturer needs to judge compositior
on (1) technique of composition, but require (2) competence development of the
written answer should show appropriate development of the topic. An answer o
also show appropriate technique of coherent development. It is advisable to ju
composition as a whole on a percentage basis. Lecturer, of course, can give an h
percent only to an answer showing exceptional development of topic, approxir
technique of composition and some other good quality, such as individuali
vividness, discriminating vocabulary, etc (Orgel, 1963; Brook and Warren, 197
below are some authentic examples of the scales of holistic rating techniques as |
they are classified as:

I. Excellent =90 — 100 percent — Approximate perfectio;
power, exceptional smoothness or vividness, :

2. Good = 80 — 90 percent — Appro
development of topic; good work, but not
composition and exceptional developmen

3. Fair =70 — 80 percent
topic or weak technique of compositi

4. Passing =65-70 percent—
or approximate perfection in te

5. Rejected = below passing —

In judging technique of comp
following areas as essential
a. Thought coherence, i.e
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Conclusion

Ess'.elntialiy, the lecturer’s role is to provide an environment in which students will (1) learn about
writing, (2) see models of good writing, (3) get plenty of practice in writing, and (4) receive help
during the writing process, Specifically, it can be concluded that the writing tasks, in this article, are
based on the following principles; they are:

K .[jearners are aware of their own problems in writing, and they have attitudes and feelings about
writing process. Lecturers can play a valuable part in raising awareness of the process of composition
by talking explicitly about the stages of writing as well as by strcturing tasks to take account ¢ i
2. Lecturers can play a support role by helping the students to get thmx leas 1 geﬂ'wf
activities, such as, interviewing other students, by (a) pooling informati s, or
class, (2) working from pictures, or (3) reading texts of vaﬁous'kil'lds.. ;
3. The lecturer can also provide good models for writing, indirectly,
habits but also directly, when appropriate, by analyzing textual str |
of more formal academic writing,

4. Planning activities structured by the lecturer can help the students
in their writing, though they should always be encouraged to regs:é’
support rather than as a rigid control a8
5. Lecturers can actually encourage the drafting process by crea i
classroom and support this process in various ways, e.g., they ca

communication but also controlled exercises in sentenc 1
paragraph development. These activities commonly have their
in their writing, although they are naturally not sufficient em
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