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Abstract. Integrating active learning with traditional learning in the classroom can actually be 

done simply. However, teachers are still trying to find learning innovations so the learning 

process can be focused on each student. One of the learning models that can be used by teachers 

is flipped classroom. This study aims to analyze the perceptions and expectations of teachers 

towards the use of flipped classroom models for the learning process of physics. The research 

model used is a mixed-method with Sequential Explanatory Strategy. The study was conducted 

in high schools in the Lampung province with the subjects of the research were 60 physics 

teachers. Data collection used a four-point questionnaire instrument with Likert Scale and 

interviews. The results of the study showed that teachers had considerable expectations for the 

use of flipped classroom model. The flipped classroom learning model can help teachers to 

convey all the physics material easily so as students can understand the material, active, interest 

with physics, then communication and the relationship between teachers and students will 

increase. The flipped classroom model will work well if it is supported by appropriate media and 

teaching materials. The results of this study will be a reference for the next research. 

 

1. Introduction 

Integrating active learning with traditional learning in the classroom can actually be done simply. 

However, teachers are still trying to find learning innovations [1], so that the learning process can be 

focused on each student [2]. One of the learning models that can be used by teachers is flipped classroom 

which is a relatively new learning model. 
Flipped Classroom is defined as a combination of traditional learning with online learning. The focus 

of flipped classroom learning is directed at discussing things that are not yet understood/difficult to 

solve, deepening concepts and discussion through collaborative learning using learning time that is not 

only inside but also outside the classroom [3]. The main character in this learning process is that students 

have more roles and responsibilities in the learning process [4], where direct teaching will be more 

effective if given to each individual. 
The flipped classroom model is very interesting to use in physics learning as in geometrical optics, 

because video related to material for all subjects including geometrical optics is available on the internet. 

But in reality, geometrical optics is one of the physics material that is difficult to teach if it only uses 

conventional learning model. This is supported by [6] which states that students often experience 

misconceptions in: (1) image formation by a plan mirror; (2) image formation by a convex lens; (3) 

indirect and direct observations of a real image formed by a convex lenses; and (4) ray diagrams. 
The difficulties of students in understanding geometrical optics’ concepts can be solved by flipped 

classroom learning. Flipped classroom learning has several advantages, they are: (1) students can 
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determine the steps of learning in their own way; (2) doing "homework" in the classroom giving the 

teacher a better teaching experience about the difficulties and learning styles of each student; (3) The 

teacher is easier to adjust and update the curriculum and give it to students; (4) learning time in class 

can be used more effectively and creatively; (5) Teachers can use the report model to see improvements 

in students' achievements, interests and involvement; (6) new learning theories support this model; and 

(7) the use of technology in accordance with learning in 21st century [7]. This model also has its own 

charm, because in the electronic era, students can easily access various kinds of videos directed by the 

teacher easily through mobile phones. 

Flipped classroom learning model can provide an opportunity for teachers to be able to focus on each 

student, so that communication between teachers and students become more increasing. Teachers can 

guide students in the learning process, such as in managing team work and collaboration between 

colleagues [9]. Other studies report the reasons for using a flipped classroom model include: (1) there 

is more time that can be spent with students for authentic assessment; (2) students get more time to do 

practicum in class; (3) students are more active in the learning process; (4) students really enjoy to learn 

with this model; and (5) this model can advance students' thought, both inside and outside the classroom 

[10]. Based on literature review and real conditions, it is necessary to determine teacher expectations 

regarding this learning model and teacher's perceptions when using classroom flipped learning model.   
Related to this, the purpose of the research was to analyze the perceptions and expectations of 

teachers towards the use of flipped classroom learning model for teaching and learning. This study was 

conducted to physics teachers who taught geometrical optic. 

 

2. Research Method 

This research is a mixed-method research with Sequential Explanatory Strategy. The study was 

conducted in the high school of the Lampung province area with the subject of the research were physics 

teachers. Data was collected using questionnaires and interviews. The questionnaire given to 60 physics 

teachers used four Likert Scale points and was adapted from [11], for each question the respondents 

were asked to give statements: strongly disagree (SD), disagree (D), agree (A), strongly agree (SA). The 

questionnaire contained 15 closed questions consisting of 7 questions related to teacher perceptions and 

8 questions about teacher expectations for classroom flipped learning. This questionnaire was analyzed 

quantitatively and interviews were analyzed using qualitative descriptive. 
Interviews were conducted on four physics teachers to determine the knowledge of physics teachers 

about flipped classroom learning and their perceptions and expectations about this learning model. The 

teacher interviewed by the researchers were three people, with specifications: two teachers have master 

degree in physics education with an average teaching experience of nine years, and one teacher is 

bachelor degree in physics education with seven years teaching experience. 

 
3. Result and Discussion 

 

3.1  Teacher's Perception of Flipped Classroom Learning Model 

The teacher's perception of the use of flipped classroom learning model was analyzed through a 

questionnaire with seven statements where teachers were asked to choose statements from strongly agree 

to strongly disagree. The statement regarding teacher perceptions is presented in table 1. 

 

Table 1. Statement of Teacher’s Perception about Flipped Classroom Learning 

S1 I have understood the flipped classroom learning model 

S2 Flipped classroom can be used to teach all physics material 

S3 Learning videos can improve students' understanding 

S4 Watching virtual simulations can help when doing physics practicum 

S5 Video must be designed with a good structure and clearly defined 
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S6 Video must increase students' curiosity 

S7 Assignment can help to guide students during learning 

 

The first statement (S1) is intended to determine teachers knowledge about clasrroom flipped 

learning model. This statement is intended to find out whether the teacher has used and understood this 

learning model or not. The data obtained showed that only 8.4% of teachers did not understand the 

classroom flipped learning model. Besides, there is a positive general perception about flipped 

classroom (S2-S7). The teachers agree that giving a video about physics phenomena can help to improve 

students' understanding and curiosity about physics material (S3 and S6). This finding is supported by 

previous research which stated that pre-class videos are made for conceptual understanding and provide 

comfort for students in learning [12, 13, 14]. Moreover, the learning video must be designed with a good 

structure (S5). Most teachers are satisfied with this model and are willing to use it on various material 

in physics subjects, one of them is geometrical optic (S2). Giving a virtual laboratory simulation before 

learning helps teachers to direct students when practicing in class (S4). The teacher becomes easy in 

guiding students during the teaching and learning process through the given assignments (S7), only 1.7% 

of teachers who do not agree with this (Figure 1). Experts and practitioners have also reported positive 

results from flipped classroom learning model [15, 16, 17, 18]. 
 

 
 

Figure 1 Response to Likert-type tests as a percentage of teacher’s perceptions 

 

The results of the research indicated by the graph above which shows the percentage of teacher 

perceptions of flipped classroom are supported by previous research which states that flipped classroom 

model can be suggested to be used by teachers in teaching [19, 20]. 
 

3.2 Teacher's Expectations towards Flipped Classroom Learning Models 

Teacher’s expectations towards flipped classroom learning model revealed through eight statements 

that are presented in table 2. 
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Table 2. Statement of Teacher's Expectations about Flipped Classroom Learning 

S8 Very interesting to teach physics 

S9 Can help teachers make students like physics lesson more 

S10 Make it easy to explain abstract lessons 

S11 Helps in providing learning experiences to students 

S12 Make students more active 

S13 Improve communication and the relationship between teachers and students 

S14 Giving video about physics phenomena can help explain the material 

S15 Helping teachers in directing students to innovate 

 

Table 2 represents a fairly large teacher expectation of the classroom flipped learning model. Most 

teachers agree that collaboration and communication between teachers and students and cooperation 

between studentss are very good during the learning process. The teacher becomes easier to direct 

students to be more active during learning (S12, S13 and S15). These findings indicate that flipped 

classroom is better at helping teachers make students play a greater role in learning than other learning 

models [21].  
The phenomenon video used must be designed with a good and interesting structure so that it helps 

teacher to make students more interested, enjoy to learn physics, and provide a different learning 

experience (S8, S9, and S10). All participants agree or strongly agree that the video about physics 

phenomena that is given could help in explaining the material (S14) where no one chose disagree or 

strongly disagree (Figure 2). 

 

 
 

Figure 2 Response analysis for Likert-type test as a percentage of teacher's expectations 

 

Students may take the material from books, e-books, or access all kinds of material or videos of 

physics phenomena on the internet relating to the material to be studied at the next meeting. These videos 

can be presented through various computer applications. Students who have watched the video before 

learning have a picture of the material that has been studied. The teacher will find it easier to explain 

the material that is difficult to explain such as geometrical optics, so there is no misconception. 
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The results described above regarding the perceptions and expectations of teachers towards the 

flipped classroom are in line with previous research which emphasizes that many teachers are happy to 

use this learning model [22, 23]. The inhibiting factor in using flipped classroom is the availability of 

the internet for students. Weak internet connections make it difficult for students to access material and 

videos online at home [24]. 

 

3.3 Hyphotetical Model of Flipped Classroom Mode 

Most of the research about flipped classroom learning model uses group-based interactive learning 

activities in each class based on the results of their work and how they build their own mind's 

constructivity [25]. The teacher directs students to discover the phenomenon of geometrical optic 

phenomena that they often find in everyday life, then students must prepare various questions about 

things that they still do not understand related to these phenomena to be discussed later in class. In this 

regard, teachers need scaffolding in the use of technology for physics learning, especially in optical 

material to help students solve problems they found.  

The scaffolding technique referred to in this paper is that the teacher can provide a website address 

to access a video about optical phenomena to students. Through this video it is expected that students 

can understand better about the phenomena they find. Previous research stated that giving scaffolding 

to teachers was very important in optimizing the use of ICT as a medium for practicing flipped classroom 

[26, 27]. Furthermore, in the classroom learning, the teacher must provide the widest opportunity for 

each student to ask question and discuss it, both with the teacher and with his friends. Every student 

must have challenges different questions related to the same phenomenon where the teachers facilitated 

their engagement with open-ended problems [28].   

 

Flipped classroom according to teacher perceptions can theoretically be described as in figure 3. 

 

 

 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 3 Hyphotetical Model of Flipped Classroom Mode 
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The reason why teachers provide this learning model is because students can understand easier and 

students will be able to find problems and then asking question about the problem if they have studied 

the lesson before. So the teacher no longer needs to explain in detail when the teaching and learning 

process is going. Students become more active in class because the teacher gives more opportunities to 

each student to ask questions that have not understood by them. 

Questionnaire results are reinforced by interviews with teachers. The teachers give statements 

regarding the flipped classroom model that they use in teaching physics. They give the following 

statement: 

 
I use this learning model because the response of students is very enthusiastic when they are directed to watch 

videos of physics phenomena. Students often have various questions in their minds when observing the natural 

phenomena they encounter where they are often unaware of their relation to physics. Students who are asked 

to make their own questions will have larger and deeper thoughts about the material they will learn. 

Communication between teachers and students also increases during the learning process, because the great 

curiosity of the students makes them not hesitate to ask questions.  

 

According to the results of interviews with several teachers, through this learning model, the teacher 

does not need to explain a lot of material in the classroom, but students who must actively seek out and 

study the material. Although there are some opinions who state that the teacher must keep giving a little 

explanation to students, such as providing explanations that make students more interested in the lesson 

to be studied. One of them also stated that teachers must pay attention to students optimally so that not 

just smart students can understand. In addition, the teacher must provide appropriate teaching media or 

multimedia that truly support learning activities with this model [29]. 

So in future research, it is necessary to provide and update teaching materials to teach flipped 

classroom to overcome obstacles such as weak internet connection that can inhibits the learning process. 

The teaching materials can be an electronic students’ worksheet, online test, and other written documents 

that teachers will use in the classroom. 

 

4. Conclusion 

The results of the study show that teachers generally have a positive perception and great expectations 

of the flipped classroom learning model. In general, teachers find that this learning is interactive and fun 

for physics learning. Most teachers assume that this learning model can provide valuable experience for 

students and can improve communication between teachers and students. This learning model also 

makes the teacher easier to explain physics material, one of them is geometrical optic.  

Although the results obtained in this study provide a promising picture of teachers' perceptions and 

expectations of the flipped classroom learning model, further research is needed to explore the potential 

of this learning. There needs to be provision and updating of teaching materials to teach flipped 

classroom such as electronic students’ worksheet, online test, and other written documents that teachers 

will use in class. The teaching and learning process in the class is more focused on practicum sessions 

or making work projects. 
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