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Inclusive Education in Indonesia: Teachers’ Perceptions
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Abstract: - In recent vears, extensivgesearch has been conducted on the management of mnclusive education.
Globally, ensuring equal educational opportunity for all continues to be a significant challenge, and inclusive
education continues to be a complex ssue. In regard to inclusive education, teachers” percgstion, to our
knowledge, 1s :urpnsmﬂh understudied in the Indonesian context. Therefore, this paper aumed to investigate
teachers” perceptions of inclusive education in Indonesia. This study. which enrolled a totakof 157 teachers as
research subjects, adopted a quantitative approach and collected data via a questionnaire. collected data
were descriptively analysed through desgyiptive statistics, which was performed using IBM SPSS Statistics
Version 25 for “mdows summarising Tesponses pf participants to the questionnaire items. The findings
indicate that this current study has finally unravelled™eachers™ perceptions of inclusive education in Indonesia.
They have a positive perception of inclusive education regardless of their demographic backgrounds. The
findings also imply that it 1s crucial to continue and expand teach:s@du:aﬁon as inclusive education 1s stll in
its infancy. Professional development for teachers to improve therr knowledge of inclusive education,
benefiting all students, 1s required. Suggestions with recommendations for future research are also discussed.

Key-Wordsy, - inclusive education, teachers’ perceptions, education, management, qualitative approach,
educatlona@cm
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1 Introduction
In recent ggars, extensive research has been
conducted QZ the management of inclusive
education. This type of education for children with
disabilittes 15 frequently  overlooked 1n
policymaking; their educational opportunities and
engagement in political, gronomic, and social life
are limited [1]. uhereas@dumon and equity are
basis for high-quality education as emphasised
ustainable Development Goal 4 on Education
and the Edu@l;;m 2030 Framework for Action [2].
As a result uring that everyvone has an equal
opportunity for educational advancement continues
to be a significant challenge on a global scale.
Thus, inclusive education continues to be a
complex 1ssue [3].

Inclusion has become an educational practice
across many countries [3]; while pressures from
within  schools, teaching associations, and
communities typically contribute to each school's
unique path, educational systems are under
tremendous pressure to adopt an mclusive approach
[4]. Tt 1s reported that inclusive education has
influenced policy. research, and practice, leading to
global debates on mclusive education with vared

E-ISSN: 22243496

mterpretations, definitions. and reactions [3].
Politicians now emphasise their commitment to
social justice and inclusion [6]. In Indggesia,
inclusive education is regulated in Act No.“20 of
2003 about national education and Act No. 8 of
2014 about people with disabilities. Children with
disabilities can attend conventional or special
schools, according to the regulations. It means that
under the laws, parents of children with disabilities
are granted the authority to choose the best school
for their children [7].

In addition. 1t 1z reported that the existing
findings in the literature show that the majority of
research with a closer look at inclusive education
focus on specific groups of students and that just a
tny percentage use collaborative, transformative
approaches [8]. Inclusive changes are feasible, and
that there may be particular methods in which these
changes might be fostered Encouragement of
mnovations may be a crucial complement to the
radical critique of current educational policies that
have been ongoing [9]. Incorporating teacher
voices into the policyvmaking process can
considerably aid adolescents in achieving academic

“Volume 18, 2022
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success and better adapting to modern community
Irving [10]. However, only about a third of
educators in general education believed they were
prepared to teach inclusively (Scruggs and
Mastropieri, 1996 as cited in [11].

Teachers' attstudes toward inclusive education in
Tatwanese elementary schools were reported to be
in the middle of the spectrum, neither strongly
negative nor strongly positive. Two factors related
to their current teaching situation (at least one
disabled student in their classrooms and school
size) were discovered to have a significant impact
on their perceptions, with the former being positive
and the latter being negative [11]. According to
other studies, teachers' perceptions of inclusion
vary, with some seeing it positively and others
negatively  [12]. [13]. In Malaysia, teachers'
attitudes toward the concept of inclusion remain
largely positive [14].

Given the mmportance of perception, which 1s
often referred to by a different name i the
Iteratnre, such as atiitude and perspective [15]. 1n
light™0f the current state of education, the positive
perceptions of general education educators were
attributed to acquiring consultation assistance from
special educators (Olson, Chalmers, and Hoover,
1997 as cited 1n [11]. Class size and the number of
students with disabilities in the classroom also
influenced teachers' views on inclusive education

#el], [16]. Thus, in regard to inclusive education,
topic under investigation, to our knowledge, is
surprisingly understudied in the Indonesian context.
Therefore ¥he aim of this paper was to investigate
teachers” perceptions of inclusive education in
Indonesia.

2 q‘iterature Review

2.1 What is Jnclusive Education?

The primary principle of inclusive education 1s that
all children should learn together and aim to
eliminate "all impediments to school enrolment and
achievement” [17], emphasising the importance of
recognising and respecting differences m ability,
culture, gender, language, social status, and ethnic
origin [18]. The literature emphasises the concept
of ‘inclusive edygation which goes beyond
educational polic.}}@:) ensure that students have
access to an education that 1s appropriate for their
needs and abilities [19]-[21].

Inclusive pedagogy is a transformative approach
to personal characteristics, emphasising that
inclusive education seems to have the ability to
reduce social inequality and make a contribution to

E-ISSN: 22243496
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a democratic society [22]. As a resﬂi,@nclusive
education 1s a platform for democratiz development
since it protects the concept of “dGiversity and
individual distinctions as natural characteristics of
human variation [22], [23]. In an ideal world, there
should be no barriers to learning or citizenship for
persons who are labelled as having "disabilities."
People with impairments. on the other hand, do
have boundaries, which vary depending on where
they live [21].

@.2 Teachers® Perceptions of Inclusive
Education
Perception, more panicularl_\@eachm‘ perception,
plays an important role m mnclusivgeducation [11]
who conducted a survey among a total of 484
teachers in elementary schools in Taiwan found
that Teachers' attitudes toward inclusive education
were ambiguous, ranging from strongly negative to
strongly positive. Two wvariables related to the
teachers' current teaching situation were found to
have a significant effect on their perceptions (with
at least one student with disabilities i their
classrooms and size of the school) with the former
being favourable and the latter being negative.

[12] who carried out case studies among 12
parents and 12 teachers m two schools in
Zimbabwe stated that for various reasons,
respondents’ perspectives of inclusive education are
divided into three primary categories, including
favourable, mixed. and unfavourable perceptions.
Other studies report that teachers® perceptions of
mclusion wvary, with some of them perceiving
positively and others negatively [12]. [13]. In
Malaysia, it is reported that teachers perceptions
toward the notion of inclusion remain mostly
positive [14].

3 DMlethods

3.1 Participants and Setting

A total of 157 teachers from primary and secondary
schools in Lampung were recruited as research
participants. Their demographic information was
categorised mto several characteristics, including
sex. teaching at what education level length of
teaching experience, ever taught in ipecial
education, having students with disabilities “Special
education training, having students with disabilities
currently, classroom size, school size. and special
education classroom following what was stated by
[11]. Table 1 below illustrates the participants’
characteristics more clearly.

“Volume 18, 2022
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Table 1. Participants' demographic information (N = 157)

Characteristics M %%

Sex

Male 38 242

Female 119 758
Teaching at

Junior high school 66 42

Senior high school 91 58
Length of teaching experience (years)

<10 22 14

10-19 76 484

=20 59 37.6
Having teaching experience in special education

Yes 4 25

No 153 G7.5
Having students with disabilities (in the past five vears)

Yes 24 153

No 133 84.7
Having attended a special education workshop/ traimng

Yes 4 25

No 153 97.5
Having students with disabilities in the present

Yes 5 32

No 152 56.8
Classroom size (number of students in a classroom)

26-30 (small) 34 217

31-35 (medium) 118 752

=35 (large) ] 32
School size (number of classrooms)

<25 (non-large) 1135 732

>25 (large) 42 26.8
Having a classroom for special education at your current school

Yes 0 0

No 157 100

Table 1 above illustrates the participants’
demographic information. It can be seen that most
of the participants were female with a total of
75.8%. and the rest were male. with a total of
24.2%. More than half of them taught at senior
high schools. with the majority of them having a
teaching experience of 10 — 19 vears. Nearly all of
them had never taught m special education
(97.5%), with a total of 15.3% of them having
students with disabilities in the past five vears.
Only a tiny number of them had attended special
education training (2.5%) and had students with
disabilities currently (3.2%). Most of them had a
medium-size classroom and a non-large school
size. 752% and 73.2% respectively, with no
special education classroom at their current

schools.

E-ISSN: 22243496

3.2 Instruments

Investigating participants’ perceptions of inclusive
education. this study adopted a quests ire
developed by [11] comsisting of 20 1&%
questionnaire was developed based on the
constructs existing m the literature, including
[11]*feelings about inclusion, reactions to inclusive
programs, willingness to engage in inclusion, the
effect of inclusion on teaching and students,
collaboration among teachers, and implementation
concerns, e.g., need for supports and resources”
[11. p. 76]. Thus, this measure was shown to be
reliable and valid because it was used to investigate
perceptions of inclusive education in previous
studies (see [11]. However, before distribution, we
also conducted validity and reliability testing to
ensure that the items were acceptable in length and
mntelligible [24]. Each item in the questionnaire was
suitably structured to fulfil the research goals [25].
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Finally, participants completed a four-point Likert
pe scale consisting of twenty closed-ended items
ing from 1 to 4 (strongly disagree — strongly
agree). In June 2021, the survey was distributed
electronically using a free survey tool, Google
Form.

3.3 Bata Analysis

The “Collected data were quantitatively analysed
using descriptive statistics in IBM SPSS Statistics
Version 25 for Windows, summarising respggses

Sowiyah, Ryzal Perdana

M=3: Low). The findings were then presented in a
descriptive manner and interpreted to be both
understandable and practical [26].

ﬁv Results
ith regard to teachers’ perceptions of inclusive
educatt i Indonesia, their questionnaire

responses were analysed using descriptiss statistics
(mean and standard deviation) as showrIn Table 2
as follows.

of participants to the gquestionmaire items

otal

mean score M=3.5: High, M=3 — 3.5: Medium,

Table 2. Means and standard deviation of participants’ perceptions of inclusive education (N = 157)

- L - Std.
No. Item description N Mean Deviation
1 Inclusion is a good idea 157 329 811
) The advantages qf @plemenimg inclusive education 157 310 769
outnumber the disadvantages
Participating m mnclusive education 1s a beneficial -
3 . . 157 322 713
experience for all pupils
4 Inclusive education gives students with and without 157 3920 598
disabilities equal access to learning opportunities - ’
5 lqclu§1gp provides better role models for pupils with 157 331 695
disabilities
6 Inmy class, inclusion would be beneficial 157 284 738
7 Asaresult of the inclusion, I love teaching more 157 273 756
g I have always had the time to effectively implement 157 268 698
inclusion
g [lamgiven the resources I need to fully execute 157 260 800
inclusion
10 I have recetved the necessary traiming to successfully 157 280 838
implement inclusion.
11* At the primary or secondary educational mstrtutions, 157 213 875
mnclusive education 1s not acceptable
1% Inclusion is challenging to accomplish in the existing 157 278 713
academic curriculum
In regular classroomsf?pecial education and regular
13 education teachers should cooperate with each otherto 157 3.22 745
help children with disabilities
14% As a result of my mclusion, I perform in a lower-level 157 276 571
position
. Working on a collaborative team has benefited me both _ _ __
15 rofessionally and personally 157 3.032 6447
16 My school 1s doing a great job with the inclusion 157 252 573
17 In m}"schooli I have been adequately engaged 1n the 157 2516 6161
inclusion process
18 After this year, I would like to educate in an inclusive 157 254 675

class

E-ISSN: 22243496 30
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I would like to participate in in-service traiming or

19  workshop to increase my knowledge and expertise in

teaching children with disabilities

20* 1 find it hard to adapt a teaching style to accommodate
the requirements of pupils with disabilities
*Scores of Items 11, 12, 14, and 20 are reversed

Table 2 above illustrates that seven of the 20
items 1n the questionnaire fall into the medium
means categoryv (M=3 — 3.5). In contrast, the other
items fall mto the low means category, mmplying
that they become the least prevalent perception,
except Items 11, 12, 14, and 20, of which the

77

741

meanings of these four items are reversed. In order
to ascertain participants’ perceptions of mclusive
education in Indonesia, their questionnaire
responses were also analysed using descriptive
statistics to determine the percentage of responses
for each item, as shown in Table 3 as follows.

Table 3. The participants%erceptions of inclusive education (N = 157)

Response
No. Statement sD D N SA
S . 7 14 62 74
1 Inclusion is 2 good idea (45%)  (89%) (39.5%) (47.1%)
The advantages of implementing 4 27 75 51
2 inclusive education outnumber the (2.5% 17 29 47 3% 33 50,
disadvantages S%) (72%) (47.8%) (325%)
3 Participating in inclusive education is a 2 20 76 59
i«:neﬁcial experience for all pupils (1.3%) (12.7%) (48.4%) (37.6%)
clusive m‘gfh gives st;lldmns with 2 16 74 65
! mgﬁ Gisabiliies equal access 10 (1 300)  (10.2%) (47.1%)  (41.4%)
5 Inclusion provides better role models for 2 15 73 67
pupils with disabilities (1.3%) (9.6%) (46.5%) (42.7%)
6 In my class, inclusion would be 7 36 89 25
beneficial (4.5%)  (22.9%) (56.7%) (15.9%)
5 As a result of inclusion, I love teaching 9 45 83 20
more (5.7%) (28.7%) (52.9%) (12.7%)
g I have always had the time to effectively 7 50 86 14
implement inclusion (4.5%) (31.8%) (54.8%) (8.9%)
9 I am given the resources [ need to fully 12 58 68 19
execute inclusion (7.6%) (36.9%) (43.3%) (12.1%)
10 I have received the necessary trammg to 12 38 77 30
successfully implement mclusion. (7.6%) (24.2%)  (49%) (19.1%)
At the primary or secondary educational )
11*  mstitutions, inclusive education is not 37‘,, o9 , ,,44,_, 1,,.
acceptable (236 ;n) (43.9'.’*0) (‘,8 .Jo) (4.:' .f'o)
1% Inclusion 1s challenging to accomplish in 4 49 82 22
the existing academic curriculum (2.3%) (31.2%) (52.5%) (14%)
In regular classrooms, special education
13 and regular education teachers should 2 24 69 62
cooperate with each other to help (1.3%) (13.3%) (43.9%) (39.5%)
children with disabilities
14 As a result of my inclusion, I perform in 2 43 103 9
a lower-level position (1.3%) (27.4%) (65.6%) (5.7%)
Working on a collaborative team has 0 10 92 35
B zf;i‘:l"liy me both professionally and 50y (19105 (586%) (22.3%)
E-ISSN: 2224-3406 31 Volume 18, 2022
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16 %I}-‘ school 15 doing a great job with 2 76 75 4
inclusion (13%)  (48.4%) (47.8%) (2.5%)

17 In my school, I have been adequately 4 74 73 4
engaged in the inclusion process (2.5%)  (47.1%) (46.5%) (3.8%)

s After this vear, I would like to educate in 11 36 85 5
an inclusive class (7%)  (35.7%) (54.1%) (3.2%)
I would like to participate in in-service

19 training or workshop to increase my 6 41 78 32
knowledge and expertise in teaching (3.8%) (26.1%) (49.7%) (20.4%)
children with disabilities
I find 1t hard to adapt a teaching style to 10 57 76 14

20%  accommodate the requirements of pupils (64%) (363%) (484%) (8.9%)

with disabilities

@D: Strongly Disagree, D: Disagree, A: Agree, SA: Strongly Agree
*Scores of Items 11, 12, 14, and 20 are reversed

Table 3 gives @uformation about the
participants’ perceptions of inclusive education. It
1s apparent that most of them positively respond to
the statements measuring their perceptions of
inclusive education. They agree and strongly agree
with the i1dea of inclusion 5% and 47.1%,
respectively) since they beliew the strengths of
the implementation of inclusive education
outweigh the weaknesses, 47.8% and 32.3%,
respectively.

They also believe that students can gaimn
valuable experience from the inclusive education
experience, with a total of 484% agreemg and
37.6% strongly agreeing since 1t provides
educational opportunities to all students, whether
theg have or do not have disabilities, as percerved
b}% majority of the participants. They agree and
strongly agree that students with disabilities can
gain positive role models from the inclusion, 46.3%
and 42 7%, respectively. Most of them also agree
and strongly agree that inclusion can work well in
their classes (56.7% and 15.9% respectively), with
their agreement and strong agreement with more
teaching loads due to inclusion (353% and 12.1%
respectively) and time management (54.8% and
8.9%, respectively).

An almost similar pattern also applies in other
statements. They agree and strongly agree that they
have received necessary resources (43.3% and
12.1%, respectively) and traiming for the successful
implementation of inclusion (49% and 19.1%.
respectively). Therefore, thev disagree (43.9%) and
strongly disagree (23.6%) that inclusion 15
inappropriate, although they think 1t is hard to
implement inclusion due to the current curriculum.
They agree, and they agree strongly, that all
teachers should be willing to collaborate “in the

E-ISSN: 22243496

general education classroom to educate students
with disabilities, 43.9% and 39.5%, respectively.
They can derive both personal and professional
benefits from working together. More than 70% of
them believe that they are willing to perform a
subordinate role i inclusive education.

More than half of them also have reverse
responses when responding to the statements that
their school implement inclusion well and They
have been sufficiently involved in their school's
mnclusion process. The majority of them agree that
they would like to teach an inclusion class and are
very enthusiastic about 1t and attend in-service
workshops on managing inclusion. At the current
time, they agree and strongly agree they find. it
difficult to implement appropriate teaching styles
fulfil the needs of students with disabilities, 48.4%
and 8.9%, respectively.

Discussion

e findings in the current study indicate that the
participants under investigation positively perceive
that inclusion 15 a good idea The advantages of

implementing inglusive education outnumber the
disadvantages. “otudents with and without
disabilities benefit from inclusive education

because it provides equal access to educational
opportunities. Inclusion provides more positive role
models for styudents with disabilities. They also
believe that “Special education and general
education teachers should work together to help
disabled children in regular classrooms. Working
as a collaborative team can benefit them
professionally and personally.

Additionally, as evidenced by Items 11, 12, 14,
and 20, participants disagree with the statement that

“Volume 18, 2022
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inclusive education is incompatible with primary or
secondary educational institutions. They refute the
assertion that inclusion is difficult to achieve within
the existing academic curriculum. In other words,
they do not agree that their inclusion requires them
to perform at a logser level Thus, 1t 1s not difficult
for them to adapt ateaching style to meet the needs
of students with disabilities. The findings are in
line with previous findings on teachers’

perspectives in the Bhutanese context [27], in
Zimbabwe [11], i Malaysia [28], and other
settings (see, among others, [29]-[32].

Thus, the participants under investigation have a
positive perception inclusive education [14],
[33]. As 1t 15 reported in the literature that one of
the most important factors influencing the success
of inclusive education 1s positive perception [11].
[34]. [3:] since the positive perception has a
positive act on classroom practices [36]. [37].
The othertindings of this study are also in line with
other previous findings. All students can derive
benefits of inclusive education [11]. [35]. with ths
in mind mplving support for inclusive education

[11].

spite the fact that the majority of those polled
support Inclusive education initiatives in principle,
they imply a number of obstacles that must be
overcome [21]. [38]-{40]. The supporting
resources, eg staff members, traming, and
teachers” collaboration (see. among others, [11],
[41]-[43]., really are essential to inclusive
education and the participants in this study pay
careful attention to them, believing that they play a
significant role for supporting inclusive education.
In additign. training for teachers also plavs an
importantfole in inclusive education, as has been
found by [40]. [44].

Although the correlation of participants’
demographic backgrounds and their perceptions of
inclusive education variables have not been
statistically tested, it is apparent that their

ographic information is not related to their

@Zf:epﬁons of inclusive education [11]. In other
words, the length teaching experience, the
experience of teaching'In special education, special
education traimng, and the availability of special
education classrooms in their schools do not likely
seem to impact the participants’ perceptions of
inclusive education negatively. The previous
studies have statistically proved this report that
the length™of teaching expernence, the expernience of
teaching in special education, and special education
training have a significant correlation with their
research participants” perceptions of inclusive
education (see, among others, [35]. [41]-[43].
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Thereforg, in line with what has been found by
[16]. ther%dmgs i this current study imply and
suggest that the implementation of inclusive
education 1s still in its early stages and 1s
problematic, emphasising the importance of
continuing and expanding teacher education
Teachers can enhance their competence and
knowledge of inclusive education through
professional development. which benefits all
students in the classroom.

Conclusion
ased on the findings and discussion ahave. this
current study has finally unravelled “teachers’

perceptions of inclusive education in Indonesia
They have a positive perception of inclusive

education regardless of therr demographic
backgrounds. The findings also imply that it s
crucial to continue and expand teacher education as

mnclusive education 1s still in its infancy. Teachers'
professy development can help them gain a
better derstanding of inclusive education
strategies, which will benefit all students.

Therefore, the findings of this study have
several implications. We believe that we all agree
that there 1s still much work to attain the objective
of equity and suitable education for all [
Reform efforts should be bolstered i order
support a more equitable educational system,
mcluding mmproved training and support for
mclusive teachers and schools [39). [45]. although
barriers continue to exist [21], [46]. [47]. Future
public policies should look into how schools are
structured and organised when providing education
to students with disabilities [21]. Teachers should
be provided with adequate resources, eg.,
professional training i how to effectively educate
students with disabilittes, plan a2 special
mstructional design. to prepare them for inclusive
education [37]. [48].

However, this study is also with its limitations.
Due to its limited number of participants
participating in the current study, we have
cautiously assumed the phenomenon we were
looking inte. We have at least provided insight mto
a relatively complete picture of inclusive education
in the Indonesian context. Therefore. future studies
should utilise more instruments for data collection
with more sophisticated data analyses, using either
quantitative,  qualitative, or mixed-methods
approach and involving more stakeholders as key
participants, e g parents, teachers, students, and
governments. The current study and other previous
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studies have focused on teachers’” perceptions of
inclusive education (see, among others, [11], [13].
[14]. [33]. [37]. [48]-[51]. future research should
be focused on classroom practices to get more \ﬁid
empirical evidence. In so domng. it is believ -
would be able to gain more valid and reliable
findings and conclusions.
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