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Abstract In recent years,&scarchers have become
increasingly interested in mobile-assisted language
learning (MALL) studies for online informal learning of
English as a foreign language (EFL). Smartphones, and
other mobile devices, have been used as a powerful tool in
informal of learning
technology can help students engage in out-of-class
language learning experiences. However, to our
knowledge, no research on EFL learners’ predominant
language use for their online informal learning activities
has been conducted in Indonesian context. Therefore, this
study attempted to in\nigate EFL leamers’ predominant
language use for their online informal learning of English
through smartphones, in which the data collected were
quantitatively analyzed through descriptive statistics. The
results indicate that EFL learners predominantly perform
their online informal learning activities in Indonesian, in
English, and in both Indonesian and English. Finally,
suggestions and recommendations for future research are
also discussed.

contexts since that form of
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1. Introduction

In recent yfEirs, researchers have become increasingly
interested in mobile-assisted language learning (MALL)
studies for online informal learning of English as a foreign
language (EFL). The use of mobile devices, such as a
smartphone, has been part of people’s daily life, the

younger generation in particular [1], [2] and this device
will probably be still in existence in the foreseeable future
[3].

marlphones, and other mobile devices, have been used
as a powerful tool in both formal and informal contexts of
learning [4]. They are used for informal learning in
support of the formal learning and personal development
[5] and most of students have considerable experiences of
informal learning with their mobile devices [6]. In other
words, technology helps them learn more autonomously
[7].

Technology is used in informal learning context to help
students engage in Uuaf-class language learning
experiences [8)]. Studying outside the classroom through
smartphones is “the richest vein of language learning
potential, in that students may be engaging in multiple
forms of informal learning: incidental (e.g., gameplay),
instrumental (e.g., use of a language leaming service or
app), or accidental (e.g., code-switching in a YouTube
video)” [3,@F) 5] Through this type of audiovisual
technology, sources of authentic language input for either
Pnal or informal learning can be easily found by
learners of both English as a second language (ESL) and a
foreign language (EFL) [9].

Students perform online informal activiticffand use a
more predominant language either English or their mother
tongue for online use through their smartphones [10]. The
online informal activities through smartphones are
performed in their mother tongue, in English, and in both
mother tongue and English at the same time [10]. The
majority of the Internet users in the EU use a language
other than their own for online activities such as reading,
watching, and writing [11]. Although a considerable
amount of research has been done, but little research has
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focused on learners’ language preferences for their online
informal learning of English. Moreover, to our knowledge
no research on EFL learners’ predominant language use
for their online informal learning activities has been
conducted in Indonesia. Hence, a survey on this issue was
desirable to carry out in Indonesian EFL context.

2. Literature Review
12
2.1. Online Informal Learning of English

The Online Informal Learning of English (OILE) refers
to “flomplex range of internet-based activities” in which
the term “informal learning” itself refers to “the way in
which exposure to English outside the classroom may lead
to the acdfFBition of the language™ [12, pp. 7-8]. In this
case, the online informal learning of English takes place
naturalistically in  which learners make use of
internet-based resources which are not specifically created
the classroom

for educational outside

unconsciously [12].

purposes

2.2, Smartphones and Online Informal Learning

Smartphones and the Internet have nowadays become
part of people’s daily lives. The technologies lead to
changes in “communication patterns as well as English
language use” [13, p. 1] and they offer an excellent
opportunity for foreign language learning [14]. Learners
can perform online communication and get entertainment
and information without a considerable amount of effort
which costs little money [13]. Mobile devices either PDAs
or smartphones have been extensively used in informal
learning context [4] since a variety of online contexts such
as the use of social media, games, songs and videos can
support language teaching and learning [15] and “the less
constrained informal learning leads to enjoyment which is
positively related to the learning outcome™ [16, p. 9].

A mobile device makes language learning experiences
more immersive [17] that it has an influence on the way
one learns a smnd language [18]. Young learners do a
wide range of online informal learning of English (OILE)
activities to be more competent in English because they
have high global motivatiofJl9] and they have a positive
experience when learning English reading and grammar
skills through mobile phones [20]. A web-based mobile
application helps students improve their English grammar
and the second language (L2) writing outside the
classroom [21]. Online audiovisual-based informal EFL
learning helps learners increase their speaking proficiency
[22]. Learners learn English from YouTube with the aims
of getting more resources and searching for more
attractions for their English learning as well as
discoveringfrultural knowledge. This way of English
learning is more interesting, flexible, and interactive than
formal learning conducted in the classroom [23] which
indicates that engaging in a wide range of online informal

activities supports the learners in learning a language [24].

2.3. Language Use for Online Informal Learning

Bybee (2010) and Ellis (2006) as cited in [10, p. 29]
state “language constructions are sensitive to frequency,
recency, and contexts of occwrence.” The language
constructions can be significantly increased through
“online resources and interfaces” through smartphones [10,
p. 29].

According to [11] most of the Internet users are
reported using a language which is not their own for their
online activities such as reading, watching, and writing.
[10, p. 33] found that online informal activities can be
classified into three categories which include “activities
with a highly predominant use of the mother tongue,
activities with a highly predominant of English, and
activities where the mother tongue and English are used
by similarly large numbers of participants.”

3. Methods

To date no research on EFL learners’ predominant
language use for their online informal leafing activities
has been conducted in Indonesian context. Therefore, the
present study sought to address the following research
question: [{l}) What is EFL learners’ predominant language
use for online informal learmming of English through
smartphones in a public university in Indonesia?
3.1. Participants

A total of 87 undergraduate students studying English
as a foreign language in a public university in Indonesia
participated in this study. A total of 75 participants were
female (86.2%), 12 (13.8%) participants were male. On
average, they were 19.4 years old (the youngest was 17
and the oldest 23).

3.2. Instrument and Data Analysis

The participants under investigation were required to
fill out a questionnaire developed by [10] to investigate
either Indonesian, English or Indonesian and English was

chosen for their online informal leaming activities
involving language use through smartphones. The
questionnaire which consists of 31 statements was

translated into Indonesian in order for the participants
found it much ¢fBier to understand each statement. A
colleague with a doctorate degree who was highly
proficient n both Indonesian and English was invited to
review the Indonesian version for readability, clarity, and
naturalness.

A pilot survey to 20 EFL learners was conducted to
make sure all information provided to all participants were
clear, understandable, and reasonable in length that
participants were enthusiastic to complete each statement
[25]. It is also called a pre-testing, trying out the
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questionnaire before it was distributed to the participants
to ensure and assess its design, its appropriateness to the
participants, and if it could achieve the aim of this study
[26].

The data collected in this study were quantitatively
analyzed through descriptive statistics by using SPSS 23
for Windows, which was used to measure the responses of
the participants to the instrument on their use of language
i online informal learning activities. The patterns were
examined through frequency within the whole participants
in this study.

The online informal learning activities were classified
mto three categories including activities involving a
predominant use of Indonesian or mother tongue,
activities involving a predominant use of English, and
activities involving both Indonesian and English which
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were used In a similar way by a large number of
participants under mvestigation.

4. Results and Discussion

With regard to the participants’ predominant language
use for online ifrmal learning activities through
smartphones, their responses to the questionnaire items
were computed through descriptive statistics. Their online
activities are divided into oee categories: online informal
learning activities with a predominant use of Indonesian
(mother tcmg, online informal learning activities with a
predominant use of English, and online informal learning
activities in which both Indonesian and English are used
in a similar way by the participants, as shown in Table 1
as follows.

Table 1. Predominant language use for online informal learning activities through smartphones (n = 87)
Indonesian English Indonesian and English
% of users
Listening to the radio 85.1 8 6.9
Leaving voice messages to other users 75.9 34 20.7
Watching television 74.7 23 23
Communicating with my classmates regarding study-related issues 67.8 46 27.6
Keeping a blog 60.9 l6.1 23
Keeping an andio/audio-visual blog 60.9 12.7 26.4
Writing emails 57.5 8 345
Listening to podcasts 51.7 20.7 27.6
Checking non-study related information 50.6 14.9 345
Rcadin;._mdaily news 50.60 1.5 379
Playing games that require spoken communication with other players 483 18.4 333
Writing short text messages (WhatsApp, SMS, WeChat, etc.) 47.1 1.1 51.8
E:Etl:;zit::ﬁniltilnléinkodhl, Facebook, and other online groups that talk about 448 26.4 78 8
Posting social media comments 402 13.8 46
Listenir 1 audio books 379 36.8 253
Playing games that require written communication with other players 36.8 19.5 43.7
Reading emails 356 26.4 38
Reading long texts 350 13.8 50.6
Reading social media comments 322 14.9 52.9
Looking for study-related information 27.6 26.4 46
Communicating with my teachers regarding study-related issues 26.4 253 48.3
Reading e-books 24.1 31 44.9
Watching short clips with text 21.8 40.2 38
Playing language games such as crosswords 21.8 51.8 26.4
Accessing websites with language learning exercises 18.4 58.6 23
_nying eames that require reading instructions 17.2 59.8 23
Writing down new words that [ learn ina foreign language (B 60.9 27.6
Listcn to lectures 9.2 31 59.8
Using language learning apps that [ have downloaded onto my smartphone 8 06.7 253
Listening to music 1.1 55.2 437
Accessing online dictionaries 0 62.1 37.9
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Indonesian, which is the participants’ mother tongue, is
still predominantly used for online informal learning
activities through smartphones. These online activities
include listening to the radio (85.1%), leaving voice
messages to other users (75.9%), watching television
(74.7%), communicating with classmates regarding
study-related issues (67.8%), keeping a blog (60.9%),
keeping an audio-visual blog (60.9%), writing emails
(57.5%), and listening to podcasts (51.7%).

English is predomina§y used for some online
activities which include using language learning apps
downloaded onto s hones (66.7%), accessing online
dictionaries (62.1%), writing down new words learned in
a foreign language (60.9%), playing games that require
reading instructions (59.8%), accessing websites with
language learning exercises (58.6%), listening to music
(55.2%), and playing language games (51.8%).

Finally, some online activities through smartphones are
also performed in both Indonesian and English including
listening to lectures (59.8%), reading social media
comments (52.9%), and writing short text messages
(51.8%).

This article was aimed at investigating the predominant
language use for online informal learning of English
performed by EFL undergraduate learners in Indonesian
context. The findings in this study confirm that English is
not the predominant language used by undergraduate EFL
learners which is in line with Jurkovié's findings [10]. For
example, they predominantly use Indonesian, their mother
tongue, when listening to the radio, leaving voice
messages to other users, and watching television. In other
words, their smartphones are not utilized for online
activities of EFL informal learning to a maximum extent,
whereas th@hnulugy can actually help them position
themselves as “authentic English users and not only as
students of the language™ [27, p. 148].

Most of the participants use English to perform online
activities such as using langfBge leaming applications,
accessing online dictionaries, writing down new words in
a foreign language, flaying games with reading
instructions, accessing websites with language learning
exercises, and playing language games. In addition, most
of them listen to English music, which is in line with
findings in other contexts [10].

Other online activities are also performed in both
Indonesian and English in a similar way. In other words,
on some occasions the online activities through their
smartphones are performed in Indonesian and on some
other occasions in English. The activities include listening
to lectures, reading social media comments, and writing
short text messages.

5. Conclusions

The findings in this study have provided fascinating

insights into Efflearners’ predominant language use for
online informal learning activities through smartphones in
Indonesian context. The participants predominantly
perform the activities in Indonesian, in English, and in
both Indonesian and English in a similar way. Therefore,
this study implies that consideration to integrate informal
learning activities in formal instructional settings should
be taken into account [27]. For example, encouraging
online activities between students and teacher through
Facebook using appropriate interactions design to make
learning more fun and meaningful [28], especially EFL
learning activities. It is a potential application for both
teaching and learning [29].

However, this study is not without its limitations. This
study was conducted in a small sample size (n=87),
therefore, larger number of participants are required by
further research in other contexts where English is a
foreign language. In addition, to provide more reliable
findings, more advanced quantitative analysis equipped
with qualitative analysis should be undertaken by future
researchers.
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