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The aim of this research is to find out the differences and similarities in students’ performances in performing three different learning tasks. (1) memory strategies: strategies that help learners store and retrieve new information, (2) cognitive strategies: strategies that enable learners to understand and produce new language by many different means, (3) compensation strategies: strategies that aid learners in overcoming knowledge gaps and continuing to communicate authentically The subjects are students of the third year majoring in teaching English as second/foreign language. These students sit on Speaking subject with 3 credit load.The subjects were 25 sudents of the English Study program, consisting of 17 female and 8 male students. The results showed that students differ in their performances of the three communication strategies. The most prominent strategy applied was cognitive strategy.
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1.1 Background of Problems
The outbreak of Covid 19 has influenced almost all aspects of human’s life. In educatioal life, the virus has stopped almost all educational activities. Children could no longer go to school, teachers stay at home and every body stays at home. However, many teachers and university lecturers still tried hard to educate children and students through computer based program. COVID-19 is an infectious disease caused by a newly discovered type of coronavirus. This is a new virus and disease that was not known before the outbreak in Wuhan, China, in December 2019.
The learning activities proposed in this research is an attempt to fulfill educational activities during the outbreak of Covid 19. The activities are arranged to accommodate the learning time during the holidays. Students learn from home, the teacher teaches through computer.  This learning process takes place from the first week of April, 2021 and  ended untill second week of August, 2021. During the class hours, the teacher instructs the students to follow regular curriculum program. Only the teacher gives guidance from home through computer and the students follow teacher’s instruction from homes.
In the normal situation, the teaching of speaking as subject taught at the English department will go on as normal situation. The lecturer provides topics to be discussed and the students accomplishh the speaking tasks, either inndividually or small group tasks.During the pancdemic situation, the students learn and work from home and accomplish speakint tasks throgh computers. This sitation demands creativity from the lecturer to make sure that the institutional objectives can be met.
Speaking is "the process of building and sharing meaning through the use of verbal and non-verbal symbols, in a variety of contexts" (Chaney, 1998, p. 13) Speaking is an interactive process of constructing meaning that involves producing and receiving and processing information (Brown, 1994; Burns & Joyce, 1997).
Speaking English is the main goal of many adult learners. Their personalities play a large role in determining how quickly and how correctly they will accomplish this goal. Those who are risk-takers unafraid of making mistakes will generally be more talkative, but with many errors that could become hard to break habits. Conservative, shy students may take a long time to speak confidently, but when they do, their English often contains fewer errors and they will be proud of their English ability. It's a matter of quantity vs. quality, and neither approach is wrong so how shall we prioritize the two clearly important speaker goals of accurate(clear, articulate,grammatically and phonologically correct) language and fluent (flowing, natural) language? However, if the aim of speaking is communication and that does not require perfect English, then it makes sense to encourage quantity in your classroom. Break the silence and get students communicating with whatever English they can use, correct or not, and selectively address errors. 
Speaking activities addressed in this study are designed for adult students whose major is English. The students are learning English in order that they can teach English upon they finish their studies.

1.2 Research Objectives
The research aims at:
a. Finding out whether  there is any significant difference in students’ speaking scores taught through three different language learning strategies 
b. Finding out which learning strategies  produced better speaking performa nce.
c. Fingding out what students perceive on their speaking performance  during accomplishing the speaking tasks
1.3 The Research Urgency
Practically the research is expected
a. To obtain learning materials for higher education level of English education at the university by optmizing all students’ potentials, maximizing  language learning and acquisition to reach the goal of English language learning at the university. 
b. The learning which is suitable with students’ characteristics and in acccordance with the demand of science and technology..
c. The output of this research is applicable to be used as reference to most current development of science and technology. 

2. Frame of theories
A. Language Learning Strategies

All language learners use language learning strategies in their learning process. Learning strategies are commonly defined as the operations or processes which are consciously (or unconsciously) selected and employed by the learner to learn the target language or facilitate a language task   Skehan and Foster ( (1999)). Aside from that, Chamot (1987) defines Learning Strategies as techniques, approaches or deliberate actions that students take in order to facilitate the learning and recall of both linguistic and content area information
Many researchers have defined language learning strategies. Oxford (1990) states that Language learning strategies are specific actions taken by the learner to make learning easier, faster, more enjoyable more self-directed, more effective and more transferable to new situation. According to (Galal, 1993:18) strategy refers to the procedure or the techniques that a person follows to achieve a required goal. It is important that the teacher should be aware of various learning strategies and accordingly apply it in his /her teaching. Learning will be more productive when teachers/students are conscious of the learning strategies they are going to apply in  the language class. 
English language learners’ benefit when more opportunities are given for practicing English language skills. Vogt and Short (2010), say learning is more effective when students have an opportunity to participate fully, actively discussing ideas and information rather than teachers talking and students listening. A learning environment should be constructed in a way that allows students to interact freely. 
B. Classification of Language Learning Strategies 

Language learning strategies have been classified by many researchers; see for examples by Rubin, (1987), Oxford, (1990) and O‟Malley and Chamot, (1990). Rubin (1987) categorizes language learning strategies into three main groups: learning strategies, communication strategies, and social strategies. Learning strategies include all strategies that are directly related to learning (cognitive) or those which indirectly involve the learning process (metacognitive). Cognitive strategies comprise clarification, practice, memorizing, and monitoring. Planning, setting goals and self-management belong to metacognitive strategies. While communication strategies are strategies that less directly relate to language learning since their focus is on the process of participating in a conversation and getting meaning across or clarifying the speaker‟s intention. Communication strategies are used by speakers to overcome communication difficulties. Social strategies are those activities learners engage in which provide them opportunities to practice their knowledge. 
Oxford (1990, p. 14-16) differentiates language learning strategies into six groups: (1) memory strategies: strategies that help learners store and retrieve new information, (2) cognitive strategies: strategies that enable learners to understand and produce new language by many different means, (3) compensation strategies: strategies that aid learners in overcoming knowledge gaps and continuing to communicate authentically, (4) affective strategies: strategies that help develop self-confidence, (5) metacognitive strategies: strategies that help learners to regulate their own cognitive abilities and to focus, plan, and evaluate their progress as they move toward communicative competence, and (6) social strategies: strategies that provide increased interaction and more empathetic understanding. She adds that all appropriate language learning strategies contribute to the main goal: becoming communicatively competent. 
O‟Malley and Chamot (1990, p. 44-45) also divide language learning strategies into three types, namely: metacognitive strategies, cognitive strategies, and socio-affective strategies. By metacognitive strategies, O‟Malley and Chamot (1990) mean strategies applied to plan for learning and thinking about the learning process, monitoring production and comprehension as well as evaluation after the completion of an activity. Cognitive strategies involve the direct manipulation of learning techniques, e.g. repetition, translation, deduction, etc. The final group of strategies involves socio-affective strategies which deal with social transactions and social activities.
C. Accuracy and Fluency

Accuracy and fluency are two key components of second language acquisition. In today’s world, it seems that learning the usage of grammar and focusing on accuracy are emphasized by many language students over fluency. Essentially, accuracy is the ability to produce correct sentences using correct grammar and vocabular Teachers who concentrate on accuracy help their students produce grammatically correct written and spoken English, ideally aiming towards the accuracy of a native speaker of similar age and background. The emphasis in the classroom will be on grammar presentations and exercises, and reading comprehension, among others.
Teachers who concentrate on fluency help their students to express themselves in English. They pay more attention to meaning and context and are less concerned with grammatical errors. Typical fluency activities include role playing and other communicative activities where English is used as a medium of communication rather than an end in itself.
Fluency improves chances to learn a language either inside or outside the classroom. Moreover, fluency is the most successful tool for the learner to communicate and speak in a particular language. Fluency also entails better communication between the learner and his/her teacher. Additionally, fluency improves oral thinking and helps in speaking and dealing with people as it creates a better understanding between each other.
Fluency is, therefore, the best instrument which somebody could acquire from language learning. On the other hand, less emphasis may be given to accuracy in the early levels of language learning. Language learning today aims generally for fluency and less for accuracy in the early stages. Accuracy in language helps if the teacher gives some grammar or written vocabulary tasks in the classroom, but it will not help if someone openly asks oral question to the students. If teachers keep concentrating on accuracy rather than fluency, learners will not be able even to ask for a cup of tea in a coffee shop. The importance of accuracy comes after fluency in order to enable learners to apply all the skills which support language learning.

Language fluency is used informally to denote broadly a high level of language proficiency, most typically foreign language or another learned language, and more narrowly to denote fluid language use, as opposed to slow, halting use. In this narrow sense, fluency is necessary but not sufficient for language proficiency: fluent language users (particularly uneducated native speakers) may have narrow vocabularies, limited discourse strategies, and inaccurate word use. They may be illiterate, as well. Native language speakers are often incorrectly referred to as fluent.
To some extent, these skills can be acquired separately. Generally, the later in life a learner approaches the study of a foreign language, the harder it is to acquire receptive (auditory) comprehension and fluent production (speaking) skills; however, the Critical Period Hypothesis is a hotly debated topic. For instance, reading and writing skills in a foreign language can be acquired more easily after the primary language acquisition period of youth is over/
Essentially accuracy is the ability to produce correct sentences using correct grammar‏‎ and vocabulary‏‎. On the other hand, fluency is the ability to produce‏‎ language easily and smoothly. 
Accuracy is relative. A very young child isn't capable of the same level of accuracy as an adult. The child will make mistakes and misuse vocabulary. 

Teachers who concentrate on accuracy help their students to produce grammatically correct written and spoken English, ideally aiming towards the accuracy of a native speaker of similar age and background.
The emphasis in the classroom will be on grammar presentations and exercises, reading comprehension‏‎ and suchlike.
Accuracy refers to the mechanics of the language. Students address and improve on the following ideas:
1. Clear and articulate speaking or writing.
2. Language free from grammar mistakes.
3. Words spelled and/or pronounced correctly.
4. Language appropriate to the situation and/or context.
When a teacher, classroom, or student fails to consider accuracy in the class, then students may sound less fluent and capable with the language. This can quickly cause problems when students need to use the language for more than casual conversation.
For example, let's say a businessperson uses English for email, as well as regularly attends teleconferences with the head office. Because English ability is so visible, it oftentimes easily gets confused with overall job ability or competence. The businessperson thus sounds less capable in the world of business, especially with peers and colleagues he doesn't regularly and directly work. It really isn't much different than a colleague who dresses in shorts and stained t-shirts. In most business industries, peers simply don't take him seriously or believe him to be fully competent.
The Research Method

The study implemented quasi experimental research design. Quasi-experimental research designs, like experimental designs, test causal hypotheses. In both experimental (i.e., randomized controlled trials or RCTs) and quasi-experimental designs, the programme or policy is viewed as an ‘intervention’ in which a treatment – comprising the elements of the programme/policy being evaluated – is tested for how well it achieves its objectives, as measured by a prespecified set of indicators (White and Sabarwal 2014). In this case, the subjects of the  research are students who are enrolled as participants at ‘Intermediate Speaking subject at the University of Lampung, The students are both as the population and sample of the research.
The subjects are students of the second year majoring in teaching English as second/foreign language. These students sit on Speaking subject wth 2 credit load.The subjects were 25 sudents of the English Study program, consisting of 17 female and 8 male students. 
The design of the study is quasi experimental research involving three learning atmospheres: 1) memory strategies: strategies that help learners store and retrieve new information, (2) cognitive strategies: strategies that enable learners to understand and produce new language by many different means, (3) compensation strategies, strategies that aid learners in overcoming knowledge gaps and continuing to communicate authentically
Evaluating Oral Performances
There are five criteria to evaluate oral performances in second language learning. Quality of presentation, Responding to questions, Language Use, Media  use, and Mastery of subject. 
1. Quality of presentation
A presentation is a means of communication that can be adapted to various speaking situations, such as talking to a group, addressing a meeting or briefing a team. A presentation can also be used as a broad term that encompasses other ‘speaking engagements’ such as making a speech at a wedding, or getting a point across in a video conference.To be effective, step-by-step preparation and the method and means of presenting the information should be carefully considered.  A presentation requires you to get a message across to the listeners and will often contain a 'persuasive' element. 
2. Responding to questions
One of the main problems with question and answer sessions is that the presenter’s nerves frequently force an inappropriate response. This could be because a question has been misinterpreted or that only key words from the question have been heard rather than the full content. 
3. Language Use: What does language use mean?
Language use refers to the communicative meaning of language. It can be compared to usage, which refers to the rules for making language and the structures we use to make it. ... A key stage in awareness of how English works is when learners understand that usage and use are not necessarily connected.
4. Media  use
Media usage, also called media consumption or media diet, is defined as “the sum of information and entertainment media taken in by an individual or group” (source: Wikipedia). On Statista, users can find statistics presenting data on various aspects of media usage.
5. Mastery of subject 
The mastery of subject matter is the foundation upon which the education of a teacher is based. The teacher requires among other things the skill of mastering the subject matter and being able to establish the interrelationships between different subjects. (Jul 7, 2014).

Results and Discussion

This research was accomplished within two extreme situations, the first situation is the normal  situation where the teaching learning processes were done in normal situation and the second situation was done under the spread of the pandemic COVID 19. Under the normal situation, students learned in face to face meetings. Lecturers teach the subjects delivered by lecture team in four meetings and ended by giving examination for the block. The Covid 19 autbroke at the second session (the sixth normal meeting and consequently change the overall plan for the rest of the program
	Table 1. Descriptive statistics of students’scores on three learning strategies

	Descriptive Statistics

	
	N
	Minimum
	Maximum
	Mean
	Std. Deviation

	memory
	25
	46,00
	66,00
	60,8000
	6,13732

	cognitive
	25
	64,00
	87,00
	77,4800
	5,96601

	compensation
	25
	65,00
	89,00
	74,8000
	6,11010

	Valid N (listwise)
	25
	
	
	
	



The table shows the summary of descriptive statistics on three measurements used in the study. There are three blocks of learning strategies applied in the study. The  first strategy is memory strategy applid to 25 students resulting the mean score of 60,00 wih a standard deviation (SD) of 6,13. The second strategy is cognitive straetgy resulting in the mean score of 77,48 and SD of 5,96. The third strategy is compensation straetgy resulting in the mean score of 74,80 and SD of 6,11.. 

The followings are the results of  statistical analyses of the correlations between three applications of the teaching of three learning strategies: memory strategy, cognitive strategy, and compensation strategy on students’ speaking performances.









Table 2: One sample correlation among three learning strategies

	Correlations

	
	memory
	cognitive
	compensation

	memory
	Pearson Correlation
	1
	,656**
	,240

	
	Sig. (2-tailed)
	
	,000
	,248

	
	N
	25
	25
	25

	cognitive
	Pearson Correlation
	,656**
	1
	,730**

	
	Sig. (2-tailed)
	,000
	
	,000

	
	N
	25
	25
	25

	compensation
	Pearson Correlation
	,240
	,730**
	1

	
	Sig. (2-tailed)
	,248
	,000
	

	
	N
	25
	25
	25

	**. Correlation is significant at the 0.01 level (2-tailed).
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Table 4.Paired sample test for three learning strategies
Paired Samples Statistics

	
	Mean
	N
	Std. Deviation
	Std. Error Mean

	Pair 1
	memory
	60,8000
	25
	6,13732
	1,22746

	
	cognitive
	77,4800
	25
	5,96601
	1,19320

	Pair 2
	memory
	60,8000
	25
	6,13732
	1,22746

	
	compensation
	74,8000
	25
	6,11010
	1,22202

	Pair 3
	cognitive
	77,4800
	25
	5,96601
	1,19320

	
	compensation
	74,8000
	25
	6,11010
	1,22202



A. The result of speaking scores on three learning strategies
Table 2: Summary of test results in three learning strategies
	No.
	Memory
	Cognitive
	Compensation

	1
	62,00
	83,00
	74,00

	2
	62,00
	77,00
	73,00

	3
	54,00
	79,00
	82,00

	4
	60,00
	75,00
	70,00

	5
	46,00
	64,00
	69,00

	6
	64,00
	84,00
	81,00

	7
	64,00
	74,00
	70,00

	8.
	46,00
	67,00
	68,00

	9.
	60,00
	69,00
	67,00

	10.
	60,00
	67,00
	72,00

	11.
	64,00
	81,00
	75,00

	12.
	66,00
	81,00
	77,00

	13.
	64,00
	72,00
	65,00

	14.
	62,00
	77,00
	68,00

	15.
	66,00
	81,00
	74,00

	16.
	64,00
	81,00
	78,00

	17.
	64,00
	84,00
	89,00

	18.
	46,00
	75,00
	79,00

	19.
	64,00
	82,00
	77,00

	20.
	66,00
	87,00
	86,00

	21.
	62,00
	79,00
	75,00

	22.
	64,00
	77,00
	76,00

	23.
	62,00
	79,00
	70,00

	24.
	62,00
	78,00
	72,00

	25
	66,00
	84,00
	83,00





	Correlations

	
	memory
	cognitive
	compensation

	memory
	Pearson Correlation
	1
	,656**
	,562**

	
	Sig. (2-tailed)
	
	,000
	,003

	
	N
	25
	25
	25

	cognitive
	Pearson Correlation
	,656**
	1
	,833**

	
	Sig. (2-tailed)
	,000
	
	,000

	
	N
	25
	25
	25

	compensation
	Pearson Correlation
	,562**
	,833**
	1

	
	Sig. (2-tailed)
	,003
	,000
	

	
	N
	25
	25
	25

	**. Correlation is significant at the 0.01 level (2-tailed).



The table reveals that there is a positive significant correlation between students’ scores of speaking between memory strategy and cognitive strategy (,656**) . Then, there is a positive significants correlation between memory strategy and compensation strategy (562**).  There is also positive significant correlation between cognitive strategy and compensation strategy ((730***)


B. Comparison Analysis

In comparison analyses, the study compares the students’ scores in three learning situations: the use of memory strategies, cognitive strategies, and compensation strategies. 



Table 5. Paired sample t-test among three subtests
	Paired Samples Test

	
	Paired Differences
	t
	df
	Sig. (2-tailed)

	
	Mean
	Std. Deviation
	Std. Error Mean
	
	
	

	Pair 1
	memory - cognitive
	-16,68000
	5,02262
	1,00452
	-16,605
	24
	,000

	Pair 2
	memory - compensation
	-14,00000
	7,54983
	1,50997
	-9,246
	24
	,000

	Pair 3
	cognitive - compensation
	2,68000
	4,44147
	,88829
	3,017
	24
	,006



The table reveals that there is a significant diffference between the students’ speaking scores in memory strategy and cognitive strategy (t-value = 16,60). The table also reveals that there is a significant difference between the students’ speaking scores in memory strategy and compensation strategy (t-value = 9,24). Finally the table also reveals that there is a significant difference between the students’ speaking scores in cognitive strategy and compensation strategy (t-value = 3,01.
Discussion of findings
Oxford (1990, p. 14-16) categirizes language learning strategies into six groups:  (1) memory strategies: strategies that help learners store and retrieve new information, (2) cognitive strategies: strategies that enable learners to understand and produce new language by many different means, (3) compensation strategies: strategies that aid learners in overcoming knowledge gaps and continuing to communicate authentically, (4) affective strategies: strategies that help develop self-confidence, (5) metacognitive strategies: strategies that help learners to regulate their own cognitive abilities and to focus, plan, and evaluate their progress as they move toward communicative competence, and (6) social strategies: strategies that provide increased interaction and more empathetic understanding.. However, in this study only three strategies which were observed. The strategies are  (1) memory strategies: strategies that help learners store and retrieve new information, (2) cognitive strategies: strategies that enable learners to understand and produce new language by many different means, (3) compensation strategies: strategies that aid learners in overcoming knowledge gaps and continuing to communicate authentically.
There are four most important findings from the current study. The first important finding is that there is a significant difference of students’ achievement according to the learning strategies applied. The data showed that there is a significant diffference between the students’ speaking scores in memory strategy and cognitive strategy (t-value = 16,60). This means that students who applied memory strategy get better achievement than while they appled cognitive strategy. Meanwhile, the application of compensatory strategy results in better score than the memory strategy (t-value =  9,24). Furthermore, the application of memory strategy resulted in better score  than cognitive strategy (t-value = 3.01).
Students’ performances were measured in five measures: quality of presentation, responding to questions, language use, media use and mastery of subject. The followings are the results of students’ performances  


Table 5: Descriptive statistics of students’ performances in five measures

	One-Sample Test

	
	Test Value = 0

	
	t
	df
	Sig. (2-tailed)
	Mean Difference

	QP
	17,170
	24
	,000
	3,88000

	RQ
	11,947
	24
	,000
	2,92000

	LU
	14,715
	24
	,000
	2,56000

	MU
	19,553
	24
	,000
	4,12000

	MS
	14,462
	24
	,000
	2,32000



The descriptive statistics on students’ performances in five measures: quality of presentation, responding to questions, language use, media use and mastery of subject show the following results for the quality of performances (DP) the mean difference was 3,88,. For the measure on how the students respond to questions (RQ), the mean score was 2,92. For  the measures language use (LU), the mean score was 2,56 For the  measure of media use (MU), the mean score was 4,12. While for the measure of mastery of subject (MS), the meas score was 2,32. 
The table reveals that there is a significant difference in the students’ responses to quality of presentation wth a t-value of 17,17 and mean difference of 3,88. There is also a significant difference in the students’ ability to  respond to questions with a t value of 11,97 and mean difference of 2,92. The table also reveals that there is a significant diiferent in the students’ language use wth a t-value of 14,71 and mean difference of 2,56. The table also reveals that there is a significant defference in  media use with a t-value of 4,12 and mean difference of  19,55. Finallly the table also reveals that there is significant difference in the mastery of subject with a t-value of 14,46  and mean difference of  2,32.

Conclusions and Suggestions
The research has revealed that students differ significantly in terms of their achievement when they are engaged in learning activities that involve learnibng strategies. The conclusions that can be drawn from this study is : There is a significant differece in students’ performance based on the students’ learning strategies.. There is a significant difference between the students’ achievement in learning three students’ learning strategies. Students’ achievement in memory strategies differed significantly with students’ achievement in cognitive strategies. There is no significant difference in students’ achievement in cognitive strategies and compensation strategies, but there is significant difference in students’ achievement through cognitive strategies and compensation strategies. This result shows different performances the students reveal in accomplishing the task.
Suggestions

Based on the results of the study, there are some suggestions that can be proposed:
The teaching of content language teaching could be accomplished in several innovative ways. One of the methods to teach the subject matter was through quasi experimental method of research. This method of research does not require control group as a comparison but rather it requires strict measures of the application so that it can be comapered within the same subject matter. However, strict procedurs of the application of steps in the application should be carefully observed so that maximum results can be obtained. The quasi experimental metod of research requires disciplines from all parties involved in the activity. The rearcher as the leader of the execution must have a strict discipline manner to ensure that each step in the methodology could be operationalized as clearly as possible.  
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