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Abstract 

The purpose of this study is to describe the portfolio assessment conducted by the teacher 

on students and to describe the results of the use of the portfolio assessment. This study 

uses a qualitative method. This research is to obtain descriptive data regarding the 

implementation of the portfolio assessment conducted by the teacher on students, and a 

description of the results obtained by the teacher and students in carrying out the 

portfolio assessment process. From the results of this study, it can be seen thatteachers 

should be prepared to make written and standardized assessment criteria when they have 

decided to use portfolio assessment so that the assessment is carried out in accordance 

with existing achievement indicators. However, from the data seen, teachers often assess 

student assignments outside of learning hours so that the involvement of students in the 

assessment process is still not illustrated. 
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A. Introduction 

The implementation of the 2013 Curriculum is the government's effort to improve 

the quality of education and realize the goals of national education in Indonesia. The 

Indonesian government has formulated it in accordance with the Regulation of the 

Minister of Education and Culture of the Republic of Indonesia Number 81A of 2013 

concerning the implementation of the curriculum in elementary schools which is carried 
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out in stages in the 2013/2014 school year. Learning in elementary schools in the 2013 

curriculum uses integrated thematic learning with the aim that students are active in 

learning activities and are able to connect one knowledge to another so that students 

see knowledge as a unified whole. 

Learning and assessment are inseparable things, because assessment is the main 

component of a teacher's job in utilizing the results of the assessment of teaching and 

learning progress as information material in improving the teaching and learning process 

in the future. Assessment is a series of activities to obtain, analyze, and interpret data 

about the process and learning outcomes of students which are carried out 

systematically and continuously, so that they become objective information in decision 

making. (Purwanti, et.al., 2008, p. 6). 

Assessment or assessment is one of the important aspects in learning, because it 

serves to assess the extent to which students can achieve the objectives of learning. 

Assessment has a broad scope ranging from mandatory or optional activities/tasks for 

students in learning and the suitability of certain forms of assessment is influenced by 

considerations of disciplines and types of learning that are recorded (Zacharis, 2010, p. 

61). One form of assessment used in the 2013 Curriculum is authentic assessment. 

Authentic assessment has various advantages when implemented in learning. 

Muller (2016) states that authentic assessment has the following benefits. First, it allows 

direct data collection of students' abilities. Second, train students not only to memorize 

material, but to understand the context of its use and construct their abilities in everyday 

life. Third, can integrate learning, teaching, and assessment activities as a whole and 

interrelated. Fourth, provide opportunities for students to show their abilities as best 

they can. In addition to these four benefits, the results of authentic assessments can be 

used by teachers as well as possible for the development needs of students. 

Authentic assessment in the 2013 curriculum, which focuses on knowledge 

through input assessment to be ability-based through process assessment, portfolio and 

output assessment as a whole and comprehensive (Mulyasa, 2013: 135). Authentic 

assessment in learning assesses student achievement through direct measurement of 

students' actual performance on the competencies set by the teacher (Zulantay & Olfos, 

2007, p. 157). One form of authentic assessment in learning that is supportive and 

appropriate for assessing and learning process of students is portfolio assessment. 

According to Permendikbud No. 81 A of 2013 that portfolio assessment is an 

ongoing assessment based on a collection of information that shows the development of 
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students' abilities in a certain period. Portfolio assessment according to Gadbury-Amyot 

et al (2003, p. 911), Aziz & Yusoff (2015, p. 46) is a set of tasks or student work that is 

specifically selected to describe the development and achievement of student skills in 

one period. Portfolio assessment emphasizes the assessment of the work/tasks of 

selected students, to see the progress of students through the assessment results they 

have achieved (Mahanal, 2006, p. 335). Teachers carry out assessments assisted by data 

collection tools or assessment instruments to record student competency achievements. 

Portfolio assessment provides opportunities for students to be more actively 

involved and students easily control the development of the abilities they have acquired. 

Students are able to plan improvements, find their own strengths and weaknesses, and 

the ability to use these strengths in overcoming the weaknesses that exist in students. 

This is in line with the research of Yurdabakan and Erdogan (2013, p. 532), which explains 

that portfolio assessment has a significant effect on writing, reading, and listening skills. 

Portfolio assessment can increase students' responsibility, motivation, self-evaluation, 

and improve student work from time to time. Meanwhile, according to the results of 

research by Awang et.al (2013, p. 6) that the portfolio is more attractive to students. 

While the average learning achievement is better with a portfolio, students with low 

achievement do not use a portfolio. The average achievement of students performs 

portfolio assignments better than usual assignments, and finds portfolio assignments 

easier than traditional learning. 

A preliminary study of educators' opinions on portfolio assessment instruments at 

SD Negeri 1 Dente Makmur, SD Negeri 1 Way Dente, SD Negeri 1 Teladas and SD Private 

Sinar Palembang involving 8 respondents of fifth grade teachers in the Hang Tuah cluster, 

the results show that 50% of educators have used the assessment portfolio, but 

educators lack mastery and lack of understanding of how to use portfolio assessment. 

Therefore, elementary school educators need a portfolio assessment instrument that is 

clear, simple, and easy to understand. 

Teachers can use portfolio assessment instruments to assess and see the 

development of abilities and academic achievements of students during that period. For 

teachers, this file containing the progress of students will provide input for the 

assessment process in improving the ways, methods, and management of learning in the 

classroom. Through portfolio file analysis, teachers can find out the potential, character, 

strengths, and weaknesses of the students themselves. This file can be used as a basis 

for correcting and correcting strengths and weaknesses in the learning process as well as 
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mastery of a basic competency or subject. The process of feedback is very possible 

because in the portfolio assessment system the data recorded in the file is not only 

collected and then completed, 

 

B. Research Method 

This study uses a qualitative approach. Qualitative approach is used to describe, 

describe, explore and describe related to this research. This study uses a literature study 

method which is a review of the literature from journals. Based on the purpose of this 

study is to describe the portfolio assessment conducted by the teacher to students and 

describe the results of the use of the portfolio assessment. 

This research is to obtain descriptive data regarding the implementation of the 

portfolio assessment conducted by the teacher on students, and a description of the 

results obtained by the teacher and students in carrying out the portfolio assessment 

process. The data sources of this research are; portfolio assessment activities carried out 

by class teachers and students in class V in elementary schools. 

Data collection techniques in this study used the following instruments or 

observation sheets. 

Table 1. Observation sheet indicators 

No Component Indicator 

1 Portfolio Content The teacher gives assignments according to the 

existing basic competencies 

Teachers provide opportunities for 

students to make improvements to assignments 

2 Content assessment criteria 

portfolio 

The teacher prepares the assessment format 

Teachers involve students in the assessment 

process 

The teacher gives notes to the student's 

portfolio 

3 Presentation form 

portfolio 

Completed portfolio, 

namely: cover, student identity, 

document table of contents, document 

boundaries, 

teacher and parent notes. 

 

Furthermore, interview guidelines need to be prepared so that the interview 

process does not deviate from the research focus. This interview aims to obtain data 

through direct question and answer. With the following grid; 
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Table 2. Interview guide indicators 

Aspect Indicator 

Teacher Fill portfolio 

Portfolio content assessment criteria 

Determine the format and scale of assessment in assessing 

student portfolios 

Notes or descriptive information provided 

Portfolio assessment presentation form 

Teacher constraints in carrying out portfolio assessment 

 

In analyzing the data obtained by the researcher, the researcher used the model 

of Miles and Hubermen (1990). The model is to carry out the stages that begin with 

collecting data, reducing, displaying data, and verifying or drawing final conclusions. This 

activity was developed by the researcher with reference to the opinion of Mukhtar (2013, 

p. 135) with the Miles and Huberman (1990) model. Thus, what the researcher did in this 

analysis activity was to carry out the stages of analyzing the data as follows: 

1. Collecting data, namely all the results of data from observations and interviews 

conducted, which are called raw data; 

2. Reducing data, after collecting the data, the researcher selects the data, 

simplifies, focuses, and categorizes the data that has been obtained in the field. 

After that, the researcher abstracted or made a summary of the data; 

3. Displaying data, compiling information and checking the validity of the data in 

an effort to draw conclusions; 

4. Verify data, draw conclusions, analyze, and decide how to carry out portfolio 

assessment; 

5. Make a report; 

 

C. Results and Discussion 

Based on interviews conducted, information was obtained that some teachers 

before deciding what content students would make to fill their portfolios, teachers made 

preparations in assessing, including; 1) adjust the task to the current curriculum, namely 

K13, 2) determine what items must be obtained in the portfolio assignment, 3) determine 

the length of the portfolio made, and 4) have a scoring guideline. 

Furthermore, the results of the contents of student portfolios can include; daily 

tests, book reading reports, self-assessment sheets, inter-theme assessment sheets, and 

for class V also included homework books, exercise books. The contents of the portfolio 
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are also sourced from the LKPD which was developed by the teacher with the 2013 

curriculum, so that the competencies in the task are deepest in the 2013 curriculum. 

In planning a portfolio assessment, the teacher arranges the development of an 

assessment system and learning tools, determines the type of bill and the form of the 

instrument to be used. The development of the assessment system is integrated into the 

syllabus. The learning tools made include: Annual Programs, Semester Programs, and 

Lesson Plans. Details of the development of the assessment system that are integrated 

into the syllabus, which contains educational units, themes/subthemes, classes, content 

competencies, basic competencies, indicators, learning objectives, subject matter, time 

allocation, learning resources, and assessments. Assessment, including types of invoices, 

assessment criteria, and assessment sheets. In making this syllabus and assessment 

system, it is guided by the current curriculum, namely the 2013 curriculum. 

However, even though they do not develop assessment criteria, teachers can 

provide scores for assignments that have been done by students. This is illustrated in the 

image below. From the results of interviews obtained data that the teacher assesses 

student assignments based on the concept that the teacher has on the material. After 

conducting an assessment of the students' assignments which resulted in a score ranging 

from 10-100. The teacher writes down the students' scores in the daily assessment book, 

as well as the teacher's daily agenda. The data obtained from the interviews with the VA 

class teachers are that the class teachers did not develop an assessment format in the 

lesson plans or in the student assignment sheets. This happened because in terms of 

insufficient time to make an assessment format. So that the notes that the teacher 

should write in the assessment format to comment on the results of student 

assignments, the teacher writes directly on the assignment sheet, in the form of 

motivational words such as "Improve Again". As an assessment instrument, the portfolio 

that the teacher takes is focused on documents about student work, namely "evidence" 

about what students can do, not what cannot be done. 

Based on the results of the interview, it can be seen that the indicators in portfolio 

assessment are as follows, 

1. The value of formative and summative test results. The formative test is held after 

completing one basic competency, while the summative test is held at the end of 

the semester. The value of the test results is recorded in the teacher's list of values 

and also recorded in the recapitulation of the individual scores of each student by 

including the basic competencies/materials, when the test was carried out, how 
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many scores were obtained by students, the average value of the formative and 

summative tests for documented in the portfolio of each student. 

2. Structured tasks (Homework). Structured tasks are tasks that are carried out by 

students to explore or expand their mastery of the subject matter. The tasks given 

can be in the form of practice questions contained in the Student Worksheet 

(LKPD). Assignment files after being graded are returned to students to be 

attached to each student's portfolio. 

When preparing a portfolio, the teacher does not depict asking students to do a 

self-assessment. The Portfolio section developed by the teacher only has the front page 

and student identities. The researcher did not see the contents of the document, 

document boundaries, teacher and parent notes. 

Using portfolios for assessment requires a lot of time from the teacher to do the 

scoring; especially if the class is big. The use of a portfolio depends on the ability of 

students to convey a written description. As long as students are not fluent in written 

Indonesian, the use of portfolios will be an additional burden that burdens most 

students. However, if portfolio assessment is used properly and correctly, it can 

strengthen the relationship between the learning process and the assessment. 

 

D. Conclusion 

The contents of the student portfolio developed by the teacher include daily tests, 

book reading reports, self-assessment sheets, inter-theme assessment sheets developed 

with the 2013 curriculum. Teachers should be ready to make written and standardized 

assessment criteria when they have decided to use portfolio assessment. so that the 

assessment carried out is in accordance with the existing achievement indicators. 

However, from the data seen, teachers often assess student assignments outside of 

learning hours so that the involvement of students in the assessment process is still not 

illustrated. Teachers should involve students in the assessment process so that students 

know their strengths and weaknesses. 
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