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RSNBI-JUNIOR-HIGH-SCHOOL STUDENTS’ READING
COMPREHENSION COMPETENCE

Ujang Suparman
University of Lampung

Abstract

This study investigated differences of reading comprehension COmpetences sed to be
and less proficient RSNB| readers. Three major research questions Were DC: A ;
answered: are: 1. Are there differences betwesn more and less proficient RSNeEl %‘?S;w
making sense of an English text? 2. Are there differences between more and fss D(’C’g:e'
RSNBI readers in the comprehension problems tney encounter in a text when /03 oviien
sense of the ideas contained in the text? 3. Are there differences betwsen maore f:—d .;S:
proficient RSNBI readers in the comprehension strategies they empioy 10 Over=e ':3 *e
comprehension problems when they are making sense of the ideas in a tef!’.: r:aser’i;’l';:
results of the data analysis, the “more proficient RSNBI readers” 2nd the “less proficent
RSNBI readers” were found to be significantly different in making sense of the idezs c:‘,n-.l.?‘j&d
in the texts, the problems they encountered while they were trying to comprenend e ée:(;s
and in the strategies they employed to overcome therr cifficulties. The “more proficient RSNEI
readers” used integrated comprehension strategies. In contrast, the “less proficient RSNEI
readers” used non-integrative comprehension strategies. Based on the findings of this study,
implications are developed for further research and teaching in relation 10 reading comprehen-
sion in English as a foreign language in Indonesian contexts.

between More

Key words : Think aloud protocol, comprehension problems, comprehension strategies,
making sense of ideas, foreign language competence, and prior knowiedge

INTRODUCTION

This research was conducted to investigate Nationally Leading to Internationally Standard Junior High Scheal
(Indonesian: SMP-RSNBI) Students’ reading comprehension competences in Lampung Province, especizlly in Bandar
Lampung. This was motivated by the results of the previous research (Suparman, 2000, 2006a, 2006b, 2009; Soedradiat,
1997; Alisyahbana 2005) showing that many students found some problems in making sense of the ideas in the texts. Icezlly.
all students are able to understand the ideas of the texts they read not only stated but also unstated information conveyed in
the texts. Unfartunately, they could not find the main idea of the texts. However, few research findings have been ever reported
especially on RSNBI students’ comprehension competence. This might be due to that fact that RSNBI is newly established
program in Indonesia to enhance the quality of education so that it can be equal to that overseas. Eesides, RSNBI students’
strategies in solving the problems they encountered when they are making sense of the ideas are still mystery. It is important
to investigate such factors by comparing the strategies used by proficient and less proficient readars to help less proficient
students enhance their reading competences.

RESEARCH PROBLEM

The major problems to be investigated in this study are: 1. Are there differences between more and less proficient RSNB!
readers in making sense of an English text? 2. Are there differences between more and less proficient RSNBI readers in the
somprehension problems they encounter in a text when trying to make sense of the ideas contained in the text? 3. Are there
ciffarences between more and less proficient RSNBI readers in the comprehension strategies they employ to overcome the
eomprehension problems when they are making sense of the ideas in a text?

There are a further two se';ondary-questlons,‘relaling to the readers’ variables and process variables (text modification.
and L1 culture knowledge), that is: 4 What is the influence of the reader variables (level of proficiency, length of their study.
. 4 English speakers, English teaching, and English reading comprehension, and métivation) on how the

se of the texts? 5. What is the influence of the process variables (text modification, and L1 culture knowledge)
srs make sense of the texts? :

mssumpe . ' , : : y are to investigate: 1. whether there ar€
cpm e Setamen more and less proficient RSNBI readers in making sense of an English teit" 2. Whether there aré

s 2y tetgase, more and less oroﬁczcmlRSNBI readers in the comprehension problems they e ter in a text when
wame samse of the daas contained in the text? 3. Whether there are differences betwe y encounter in % aciort

w = e comprehension strategies they employ to overcome the comprehensi €n more and less p are

o e geas m a text? nsion problems when they

Cenpan Tere are also secondary objectives of the study, that is, to invest
fhown o proimeres ength of their study, attitudes toward English speake
ompmarser and notivation) on how the readers make sense of the texts, An
an (taxt modification, and L1 culture knowledge) on how t

gate: 4. the influence of the reader variables
rs, English teaching, and English readind
d the last objective is to analyze the influenc®
he readers make sense of the texts.
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The participants of the study consist of RSNBI students in SMPN1 Bandar Lampung.
mprising 66 students (three classes). The sample were purposefully selected from each class, th
and another five less successful readers which were screened by means of reading and reporting
selection was chosen because the study was intended to compare the differences of reading competences between more
oficient and less proficient RSNBI readers in the school. The data collecting instruments were mostly based on protocol
analysis (Ericsson & Simon, 1980, 1987, 1993; Suparman, 2000). Such instrument was used given that it could be used 10
race the data lie in mind of the readers which could not be done by means of other data collecting instruments such as
observation, interview and questionnaire.

RESULTS AND DISCUSSION OF THE STUDY

This section reports the results of the analysis of think aloud protocol data that were gathered from thirty PaﬂiCipa’}ts-
comprising more- and less-proficient RSNBI readers in semesters one, three and five of the 2000/2010 academic year using
mainly four types of English texts.

The analysis of the think aloud protocol data aims to answer three main research questions and two secondary research
questions as mentioned above. In the think aloud protocol process, each participant was required to read four texts
introspectively. Some data obtained from retrospective reporting is used where it illustrates clearly a claim made on the basis
of the introspective data, but the analysis in this section, was mainly based on introspective reporting. In the introspective
reporting, each participant was required to read each sentence of each text, then report the ideas of each sentence, after that
she/he described the comprehension problems that they had experienced in each sentence, and finally report the
comprehension strategies that they had employed in each sentence.

Four texts were used in the introspective think aloud protocols. Text One — English unmodified introspective - (EUD
contained 17 sentences, Text Two — Indonesian unmodified introspective (IUl) 17 sentences, Text Three - English modified
introspective (EMI) 21 sentences, Text Four - Indonesian modified introspective (IMI) 18 sentences

RESULTS

The results of the think aloud protocol data analysis, in general, revealed that firstly, there was a difference between more
and less proficient RSNBI readers in comprehending the ideas in each sentence they read. More proficient RSNBI readers
reported the ideas in each sentence correctly more frequently than the less proficient RSNBI readers did (more proficient
RSNBI readers’ mean ( X ) of the reported ideas of the entire texts was 3.2, less proficient RSNBI readers’ mean was 2.2). Figure
1 displays the differences between more- and less-proficient RSNBI readers in comprehending the ideas contained in the
texts in percentages. It can be seen that most of the main ideas were comprehended to some degree, by the more-proficient
RSNE| readers. However, the level of comprehension was variable and Figure 1 reflects the fact that most readers did not
stain full scores (on a scale of four) on all items. The percentages in Figure 1 and all other figures represent the proportion of
the total possible scores for all readers for all texts attained by the specific group.

academic year 200972010
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tests. The purposeful
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then followed by Semesters One, Three and Five of the less-proficient group. In this arrangem?n't, nt:e Igg:lr: shows twg
differences at once, the differences between the semester levels and the differences between proficiency :

Secondly, the findings of the think aloud protocols revealed that there was a difference betweér 1 rl?;:‘i; iﬁ:‘isz}z;?gﬁiem
RSNBI readers in the comprehension problems that they encountered while making sense of an Eng ficient‘RSNBI readces
in the comprehension problems the participants encountered vary from one text to another. Less-pro ers,

in general, encountered comprehension problems more frequently than more-proficient RSNBI readers did.

The comprehension problems that were analyzed in the statistical calculation were only the major problems encountered
in each sentence as reported by the participants. Therefore, there was only one problem for each sentence. All major
comprehension problems that the participants encountered were then summed up, which was the same number as l'he
number of the entire sentences in the four texts, that is, 876. And then the number of frequency of each kind of comprehension
problem was divided by the total number of comprehension problems to determine the mean of each category of the problem
Then, the percentage for each category was calculated based on the proportion of the number of each category to the total
number of all potential problems (i.e., the total number of sentences).

Among the four categories of comprehension problems, Background knowledge comprehension proble.m's were the
most frequently problematic for the RSNBI students, especially for less-proficient RSNBI readers (leSS'-proflcnent RSNBI
readers’ mean was 12 %, more-proficient RSNBI readers’ mean was 11%) followed by Lexico-semantic comprehension
problems (less-proficient RSNBI readers’ mean was 11 %, more- proficient RSNBI readers’ mean was 9%). Furthgr., there was
a substantial difference between the groups in the extent to which they reported “no problem” (31% for more-proﬁcngnt RSNBI
readers and 17% for less-proficient RSNBI readers). However, for sentences at the start of texts (usually short and simple) the
two groups experienced almost no difference in making sense of the ideas they contained.

Figure 2 shows the general influence of the length of study on the comprehension problems encountered py the RSNBI
readers in each semester. However, this table does not show the differences between more- and less-proficient RSNBI
readers because the focus here was on the effects of the length of the study for both groups.

In general, Figure 2 shows the differences in comprehension problems encountered by the participants in each semester.
As expected, later semesters encountered comprehension problems less frequently than earlier semesters did in both
more- and less-proficient RSNBI readers. The figure also shows that the participants reported that they did not encounter
comprehension problems in certain sentences. Encountering no problems was also influenced by the level of semester in
which the participants were enrolled. Later semesters reported no problems more frequently than earlier semesters did. These
findings suggest that the effect of the study and experience on reading comprehension was quite big.

60 .
0 B Probkms
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Figure 2 Differences of Comprehension Problems among Semester Levels
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findings also indicated that first language (l_._1) culture kngwledge. which was familiar to the participants, greatly

The the findings. Texts with cultural content familiar to the participants were more easily understood by both more and
inﬂUenCed_ nt RSNBI readers. By contrast, texts with cultural content that was unfamiliar to the participants were more difficult
|ess pmﬁf'eundersland' Based on the participants’ comments in the think aloud protocols, among the eight types of the texts
for t.hemdc:o the participants to be read and reported introspectively or retrospectively, Santri Leaders: A Case study —
assigne tri Organisations — Nahdlatul Ulama and Muhammadiyah was the easiest text for both more and less proficient RSNBI
wo SaﬂtO understand because both groups of readers reported that they were familiar with the cultural knowledge in the text
rtﬁs;h they found a lot of difficult words in the text. For example, the following quotations show that both more and less
a

roficient RSNBI readers reported that the text was very easy to comprehend due to theijr familiarity with the topic under
Siscussion.

Quotation 1

Ini familiar materinya. Jadi mudah memahaminya. Karena ini kan sering dibahas.
Alhamdulillah Yuni juga tertarik dengan cerita beginian. ...Dalam teks ini tidak ada kesulitan
karena topiknya familiar, karena kground knowl -nya ada sehingga lebih mudah
untuk memahaminya. L7.1 (6: 1-10)

Meaning: “This is familiar in its material. So easy to understand it. Because this is fre

also interested in the story like this. ...In this text there was no difficulty because the topic

quently discussed. Thank God Yuni is
knowledge exists so that it is easier to comprehend it”

was familiar, because the background

Quotation 2 (Comment on Santri leaders: A case study)

Nah, ini mudah, mudah sekali menurut Saya mudah. Dalam teks ini sama sekali tidak ada
yang susahnya. Saya tidak perah terganjal dalam pemahaman teks ini, lancarancar aja gitu. ...
Jadi kalau disarikan, mengapa teks ini mudah, karena pertama sudah familiar banget sesuai
dengan theme-nya atau topikn ya. Dua sudah familiar dengan culturenya. Kalau ada kata-kata
yang sulit saya bisa menerka, guessing, ya karena sudah... H5.3 (5d: 25 - 53)

Mzaning: “Well, this easy, very easy in my mind easy. In this text, at all there was nothing which is difficult. | was never
handicapped in comprehending this text, It ran smoothly.... If summarised why this text is easy, because firstly, | am very
familiar with the theme or topic. Secondly, | am familiar with the culture. If there were difficult words, | was able to guess, well
because | have...”

Both quotations 1 and 2 show the effects of readers’ familiarity with the topic, theme and/or culture under discussion.
These findings suggest that the use of prior knowledge that the readers bring to the text contributes greatly to the readers'
comprehension of the ideas in the text.

Analysis of each variable
1. ldeas containedin a text

The findings indicate that there are differences
as contained in all four texts. Figures 3a thro
ne through Four between more-

between more- and less-proficient RSNBI

ugh 3d display the differences of the reports about the ideas contained in Texts
and less-proficient RSNBI readers. Figure 3a shows th

at RSNBI readers enrolled in
emester Five were better comprehenders than RSNBI readers in Semesters One and Three were. In addition, the figure

shows the direct relationship between proficiency level, semester and the comprehension of the ideas contained in the text, As
Expectad, the RSNBI readers in later semesters tended to have higher reading proficiency and, therefore, were able to
“omorehend the ideas better than the RSNBI readers in earlier semesters. Such differences were also applied to the less
ent RS butthe difference between earlier and later semesters among less-proficient RSNBI group was not

SNBI readers
assume that this could be attributed to the comprehension strategies they used. Less-proficient RSNBI readers
e limited and similar strategies for all types of texts.

readers in understanding the
id
o}

nces between More- and Less-proficient RSNBI readers in comprehending the ideas contained in Text
Ay rough Four

ut

Semal
Low

a Text | Semmster and proficisncy

. . " 227
WA Lemnsvanr aut Fabwcation
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2. Comprehension problems

. 4 blems encountered in all types of texts
i . s proficien :

comprehension problems they encountered. Less proficient RSNB| readers encountterzcsihéal readers are different inoé:g
frequently than tigh proficiency readers did. However, as expected, high proﬁciency radar Omprehension problems m :
frequently than low proficiency RSNBI readers dig, S encountered No problems mor

‘ons will elaborate the differences of each between the comprehension problems tered in
ms encoun

Srammmmaticad, morphoilogical and syntactic
=5 of the results of the analysis of data on Comprehensi
sion prg ‘L :
nt RSNB! readers encountered Grammaticaj, mo’p:o’ blems the Participants encountered in all texts

o refie : ) ogical, ang p ; S
::M; c sren!ﬁSNE‘%l ;e;feés; %ld‘f:;he mean of more Proficient RSN B?{ZQZCZ'C t_:omprehinsmn problse{;:e
‘-<.:': ;eaL‘Lts~,'-5 (6%). The differences between Mare ang | rsis ?‘22 (4%), wherea -
PACregical. and F;yf’HaL.IC cnmpreherlsmn problems encountered in pg h ©Ss proficient RSNBI readgrs
e following quotations show the kinds of 1 I¥pe of text will be discussed in the

problems the low
3 e ciency readers encountered.

Suntation 3 high proﬁ

o P

~han (1590}, prompted by the resulls of an earli
nuastiGe the rote of learning method in F

BRMESents {Sentence 8)

a

er study by Cpgr} and Leung (1989), also
Y acquisition and bilingyg) me'rnofv

Katirmat i says ra sir sulit karena di sinj banyak kata-katg pasif
amnigewtang akan salat mongmierprefasikannya. Contohn Jadi kalay enggak dibaca
s saaf membaca pertarma saya kira ini a kaya py

Ekflf tef p N q
T+t (18 140 ~ 146) Pl setelah ditacy lagi tornyaty gja pasi.
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.+ This sentence, ! feel, is difficult because there are many passive words, therefore, if | do not read it repeatediy |

ing: "L ting it. For example the word i i
a0 1 ininterpre P word prompted, investigat i i
m]ght !:;t o9 W appeareiolbo P oot gated, when | first read it, | thought they were active

quotation 3 shows that the reader encountered a difficulty in differentiating -ed past tense from —ed past participial. The
gof stated that the sentence was difficult to understand because there were many passive verbs such as r%m' ted,
qated” The r.eader' overggneralls_ed_ the —ed form of a verb as a marker of passive form, as indicated by ﬁis rep rt'
s th? w:r?h,gvree;tfg;tc?: 1{2 i:o; ::::Iz ;oeﬁrcootzlvp:ed 1(;1 that the word is not a passive fonr{. but a past tense fonnp:fz;
oy There ore, ntered a :gramrpati.cai problem. In other Quotations (in appendices)
proficient RSNBI readers reported that.they encountered difficulties in comprehending the i ical
;Z;zms ranging from the Ie\;lel oz v;ords like conversely, internally, inleracﬁngpand Iinke% in vlldheléa: &Z@a?os:ngfggmgcﬁ
identifying the parts ofI spe;ec; :n eter’r‘nlnmg when words like interacting and linked function as a verb and when as an
ective, throug_h the level of p (rjases, where they expeneqced difficulty in identifying the head words. This findings suggest
hal |ess-proﬁaent RSNBI readers need to be helped in formal linguistic analysis to improve their comprehension
2 Although Krash_en (1985) sta_tes that grammatical knowledge only functions as a monitor in language acquisition

+ was found to play an |n_1portant role in comprehending the ideas contained in a text especially for Indonesian RSNBI readers'
n other words, conscious knowledge of grammar appears to be very important in improving the RSNBI readers’

comprehension abilities.
Figures 4@ and 4b dfsplay the diffgrences between more- and less-proficient RSNBI readers in the Grammatical
morphological and syntactic comprehension problems encountered in Texts One through Four. .

iqures 42 and 4b. Diffgrences between more- and less-proficient RSNBI readers in Grammatical, morphological, and
hension problems encountered in Texts One and Text Two '

syntactic compre
o
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ems, Lexico-semantic, although more-proficient RSNBI readers
ficient RSNBI readers encountered them more frequently than
mers-peoficient RSNBI readers in all types of text. The differences between more- and less-proficient RSNBI readers
n Lexico-semantic comprehension problems are clearly displayed in Figures 5a through 5b. The figures show that there is
z Girset relationship between the Lexico-semantic comprehension problems encountered and the length of the participants’
The figures also show that all the participants in both groups reported Lexico-semantic comprehension problems
n all texts. This suggests that Lexic-semantic comprehension problems constitute major problems in making

1252 of the idezs in the texts not only for low proficiency readers but also for high proficiency readers.
RSNBI readers in Grammatical, morphological, and

In the second category of comprehension probl
encauntered the problems quite frequently, less-pro

Figures S and b, Differences between more- and less-proficient

sctic comprahension problems encountered in Texts Three and Text Four
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oy " different experiences in rulutic:m1 t(; 'guckgrourm
i hd abo :
More 2nd less proficient RSNBI readers frequeqrg;yhe:g::;::;g;?:m ;25 NBI readers ,,m“,:,.gl:qn::z; :.’:) nmn::fdcﬁlff:ﬂ:
‘F - - ) ! v( G
sentences fhk:h a:cn;;iedgt: t(hBe?;mlfgé' ;gsgttgﬂndefsfa" d. although the ;‘.0!1&«;:11.‘;3‘:(5’ :Ig::toncus In other words, o
oyl words Thétr pror knr:gome'dge h‘elped themymake sense of the ideas contalvno({ Iﬂx eriences and the new tasks, s
proficient RSNBI readers were able to make use of connections between previous ::,';; bocause they did not have pyiq,
proficient RSNBI readers, however, frequently reported that they encountered difficu
about the topic. o encountered in each tgy
The cifferences between more- and less-proficient RSNBI readers in Background "':3;':::{35 encountered Backgroung
Gan be seen in Figures 1 through 4. In general, the figures show that earlier semeste:oprz However, less-proficient RGNE
knowledge comprehension problems mare frequently than those in later sergzsmo Biccest nrobierae Thneking s
of e Kes 1 e er e i e e e it rspor o HdMEdos rticipants considered other comprehensiop,
of the ideas in the two texts (see Figures 1 and 4). This is evidence that _those pa b‘l)em'ltic for them in making sense of
problems (Grammatical, morphological and syntactic and Lexico-semantic) more pro a
ideas in the text.

round knowled
Figures 62 and &b. Differences between more and less proficient RSNBI readers In Backg e
comprehension problems found in Texts Three and Four
"
35
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The following quotations reflect the differences between more-
background xnowledge issues related to the same sentence.

Quotation 4

and less- proficient RSNB| readers Iin reporting

The regien of Indonesia was a bureaucratic Wonder|
a cluster of interacting but basically separate linguistic and cultural universes, linked by the
miracie of modern bureaucratic and technical organisation (Text Two: Sentence 16)

adi pada dasamya walaupun kalimat ini panfang dan mengandung banyak istitah yang
refatif sulit, tapi bisa diatasi dengan mudah karena saya memilikj background knowledge
tentang keadaan wilayah Indonesia dari i'mu sejarah dan geografi Indonesia yang pernah

and (a place that excites admiration):

saya pelajas
. . ’ MPRS (4/16: 141 - 160)
Meaning: “So. princinaliv. although this sentence is ong and containg many diffi
) iffic
Nandied sssdy because | have bach ground knowledge about the state of the Ind‘on}(’asian ru" ite":s' th(?se D ‘be
SmOGEATIY het | have adways studied” €gion from history and Indonesian
The region of indonesia was a bureaucratic Wonderlangd (a
- 2 A Place that exqi irationy:
3 Shester of interacting but basically separate linguistic and cultural uni xcites admlratlon).

Tnacie of modern bureaucratic and technical Organization, (Text Two: Sent
W Cukup sulit, walaupun sebenamya rantang Indones;

: ) g

} Serkatan dengan poitik. Saya tidak Suka politik dan k. i tapf banyak hal-hal
nad knowledge tentang itu Tapi St‘beﬂﬂnl}/" ; tidak atau sedikit

ger dalam Bahasa Indonesia, misiny Yang sering sekal

‘a colonial burey

n Indongsian languag
do not »r"‘,"’-‘:’rrﬁldhd th:’l l“?(;nrj

or

) Cri i At
o [0r saym (8rus terang enggak ngert mnksudnm apa 9?5)1‘ Miracle, Organlsatton,
) : LPRg .
s MOMTIT e us IMNONCH 1% JLI?”: d;ﬂ;‘i‘ll;’?'::m{agghk“ is about !ndonesia but Many ‘h:]zlls e 157)
R L T 0N »w have only a little bit o 8
WA Thae e Tatently R Y ckground knowiedgﬂ about th 39S are related to politics. | hate

e, such ag cofonial, b, r:ﬂmaner. But in fact, there are a lot of

#d meaning » Cracy, Miracle, ang organization.
wient RSNR) mader cop )

v * knowledage abo i

N g lbl-(:rll g:;ea”gmi ;\‘I(hough the reador 4 knowetezi;i??hundersmnd because

¢ Sficalt words, she reporta © problemg could bg at the sentence was
Overco

Me easily. In other words, she
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counter a significant problem at gll, By contrast, Quotation 5 shows an example of how a le
red comprehension problems in the same sentence. The reader reported that the

se it contained some matters relating to politics which he hated and about
becatll dae. The reader also acknowledged that there were some words which he fr.
know! eheﬁ’egs he did not understand the intended meaning. These findings supporta
nevert discussion may help readers understand the idea easily. Secondly,
u"d:}:'bution of attitudes toward the success of comprehension. In the fra
con;jrd reading activities may contribute to the learner understanding so
::‘lf;tively high motivation to< regd more. The ftiings In_the curren_t study indicated that a negative attitude toward a topic, such
a5 the feeling of hatred or indifference to politics, as illustrated in Quotation 2, made the participant encounter difficulties in
understanding the ideas in the text because he/she lacked background knowledge about it

dignot en

56 proficient RSNB| reader
encoume

, sentence was very difficult
which he did not have any background
equently heard in an Indonesian context,
a theory stating that familiarity with the topic
the findings also support the theory about the
me of reading comprehension, positive attitudes
mething more easily because he/she may have

No problem

The fourth category of comprehension problems is No problem, that is, when the RSNBI participants reported that they
did not encounter any difficulty in making sense of the idea contained in a text, In general, as expected, more-proficient RSMBI
readers reported more frequer,ltly tt_lan Iess-profuci_ent RSNBI readers that they encountered no problem in certain sentences
whose themes they were familiar with or about which the readers had sufficient prior knowledge relating to the topic. However,
the No problem category varies for low proficiency readers from one text to another. For example, less-proficient RSNBI
readers rarely reported a No problem category in Text Two although the text contained some first language culture information.
This suggests that every sentence in Text Two contains comprehension problems for less-proficient RSNBI readers.

The readers of both more- and less-proficient RSNBI readers sometimes reported that they did not find any difficulty in
understanding the idea of the text. Surprisingly, however, what they reported were not similar, in that, less-proficient RSNBI
readers frequently claimed that they did not find any difficulty in comprehending the ideas in the text, but when compared what

they claimed with what a sentence stated their interpretation was not relevant. This seems to reflect more the fact that they had
not perceived that they had not comprehended the ideas.

Having discussed the results of comprehension problems encountered, by both more and less proficient RSNBI readers,
strategies that the participants employed to overcome the comprehension impediments will be discussed in the following section.

Comprehension Strategies

The results of the analysis of the think aloud protocol data for all types of texts in relation to the third main research
question indicaled that there were differences between high and low proficiency readers in the comprehension strategies
used. The indwvidual strategies are classified into six categories:

Prediction, guessing and inference

Skimming, skipping, and prioritising topics

Repeating and note taking

Iranslation, conage paraphrasing and alternative interpretation
Language analysis, and

Dictionary consultation, help-seeking and self-asking.

Based on the data analyisi, two comprehension strategies were employed most by more-proficient RSNBI readers
throughout the texts: Language analysis ( X = 2.36) and then much less frequency Skimming, skipping, and topic priority
. X'=.08) Whereas less- proficient RSNBI readers mostly used two other comprehension strategies with similar frequencies:
Translating, coinage and paraphrasing ( X = 2.59) and Dictionary consultation, help-seeking and self-asking ( X = 2.51)%,
eh of the six categonies of the comprehension strategies will be discussed in detail in the following sections.

D N =

m

Prediction, guessing, and inference

'heresults of tne analysis of think aloud protocols revealed that more- proficient RSNBI readers employed this category

° comprehension stategies in all texts more frequently than less-proficient RSNBI readers did. more- proficient RSNBI
1 Testly combined some other strategies with Prediction, guessing, and inference to comprehend the ideas contained

@5 will be illustrated by some quotations in the following section.

v and 7b show the differences in the use of Prediction, guessing and inference comprehension strategies

and less-proficient RSNBI readers in each text.

F

7o Differences between more- and less-proficient RSNBI readers in Prediction, guessing and inference
Tretansion strategies employed in Texts One and Two
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comprehension strategies, wher,
The following quotations illustrate how more-proficinet RSNBI readers employed the S

as less-proficinet RSNBI readers used other strategies.
Quotation 6 1989).
. and Leung (

His study was inspired by the results of an earlier study by Chen
(Text Three: Sentence 12) —
His study e... inspired | mean that although | have heard about msprrz ’
I'have to guess. I think perhaps “influenced” by, by th? results of an e ire
Leung. Yes. His here refers to Chen, of course. Chen s study was l?f?:hen .
earlier study by Chen and Leung. Perhaps in the previous researc
together to have research about this case. H6.5 (3/12: 50 - 53)
(Note the reader did the think aloud in English)
Quotation 7

; | mo
As a consequence, not only L1 words but also L2 words gain access to conceptual memory
directly. (Text One: Sentence 16) . dl
.-.The problem here is lexical, access. | try to comprehend it by using my guetssallnlgdi?jnnol
translate itin my mind into ‘enter’ or Indonesian ‘masuk’. Whereas the word concip u e
translate because | think the meaning has been covered by the word memory because
is usually in the memory is concept.

d but | forget, that's why
lier study by Chen and
d by the results of an
d Leung worked

H3.5 (1/16: 157 - 163)

(Note the reader did the think aloud in English)
Quotation 8

The word-association and concept-mediation models both postulate two levels oi"
representation, one lexical (storing the forms of words) and one conceptual (storing the words
meanings). (Text One: Sentence 10)

... Two levels of representation nah mungkin ... di sini dijelaskan ada dua model yaitu
mediation dan association itu... kemudian ada kata postulate

nah setelah itv ada frase two levels of representation mungkin akan saya pahami dengan
menduga atau mengasumsikan two levels of representation, yaitu, satu di antaranya storing
of the words. Jadi inti kalimat ini adalah bahwa kedua mode/ itu menduga atau mengusulkan
dua tingkat representasi. Itu saja intinya, Jadi di sini saya banyak mengqunakan guessing.
(H2.3 (1/10: 108 - 121)

Meaning: ... Two levels of representation that perhaps... here is explained that there are
and association and then there is a word postulate. After that there is phrase two levels of rep
'o interpret it as think or assume two levels of representation, that is, one of them is s
sentence is that the two models assume or propose two levels of representation. That is it
a lot of guessing”

Quotation 9

In contrast, the concept mediation model assumes direc

representations in the conceptual system and the corres

the two lexical stores. (Text Three: Sentence 15)
Kalimat ini agak sedikit sulit karena konsepnya agak | beberapa kat

karena enggak tahu persis artinya sepertj shared Pa kata yang

t coqnections between the shared
ponding representations in each of

mengoanoagy

S

¢ & word appropriate for this context”
1@ word-association and concept-mediation models b

4 : oth po
snrasantation, one lexical (storing the forms of words) and one Con::)e Sttuliale 1YVO levels of
neamings) (Text One’ Sentence 10) Plual (storing the words’

@ @ @ifoufly in understanding the lexical worg * tores’ b .
e , : . €Cause | ‘
w9 4 place o store goods'Ibut in this sentence | don't know twlll‘wsatﬁffg anarr Jormpal
y coba exact meaning

cai istifah dalam bahasa Indones;
5 *Sla gy .
ra-tara agak sesual dengan kata exical dalam komgﬂg/ﬁr;gajstzma artinyg dengan
[ ; ah ‘gudang’,

sering sekall digunakan dalam kzuranny
i sini a dengan topik ;
WIS O ¢ . : : s A :
A Gunakan di sini kebanyakan guessing ber, dasag(an :l:;m :eg:m, Jadi
@ konteksnya

¥ 103
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.- *...| had a difficulty in understanding the lexical word 'stores’ because it usually means ‘a place for storing

M?a",' rt;%f n'-{this sentence | don’t know what the exact meaning is. But | tried to use an Indonesian term gudang, which has

something eaning as ‘store’ which is approximately suitable for the word /exical in this context, that is hazanah'store’. The word

e szg‘:ig‘very frequently used in relation to the topic like this. So, the strategy which | used here was mostly guessing based
az8

ntext”

on the cguotaﬁ ons 6 through 10 above, more-proficient RSNBI readers reported the use of Prediction, guessing and inference

In hension strategies when they encountered a comprehension problem such as a complicated concept, or difficult
comprelaw They used contextual clues combined with the prior knowledge about the meaning of a certain word, such as the
vocab“mm' (Quotation 10) which, in the reader’s prior knowledge, was usually translated into Indonesian gudang, but after
wo,rd 51 ou'l in the context, the reader found it unsuitable. Then the reader used guessing to find a suitable equivalent for the
W"Lgslmre in relation to the word /exical. Finally the reader used hazanah which the reader considered suitable for the context
wo;ause the word was frequently used in Indonesian when talking about words, and the ideas reported were relevant to what
\b.;s stated in the focal sentences.

More-proficient RSNBI readers, as in Quotations 7 and 10 above, usually combined two or three strategies to make sense
of the ideas contained in the text, because they considered tha:nt one strategy was not sufficient to handle a conceptual and/or
lexical comprehension problem. By contrast, less-proficient RSNBI readers frequently reported the use of other
comprehension strategies to overcome even similar problems as encountered by more-proficient RSNBI readers, but
commonly the less-proficient RSNBI group did not combine the strategies. They mostly relied on one strategy, for instance
iranslation or consulting a dictionary, and they would usually feel happy if they were able to translate each word in a sentence
without checking whether the translation was appropriate for the context or not. Consequently, | frequently found their reports
about ideas were not consistent with what was stated in a sentence.

Skimming, skipping, and topic prioritisation

As in the use of Prediction, guessing and inference comprehension strategies, more-proficient RSNBI readers were
found to use Skimming, skipping and topic prioritisation more frequently than less-proficient RSNBI readers did. When using
this category of strategies, more-proficient RSNBI readers also combined it with other strategies, such as with Language
analysis strategies or Prediction, guessing and inference strategies as illustrated by quotations (in appendixes).
The differences in the use of Skimming, skipping and topic prioritisation are shown in Figures 8a and 8b.

Figures 8a and 8b. Differences between more- and less-proficient RSNBI readers in Skimming, skipping, and topic
priority comprehension strategies employed in Texts One through Four
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. b Text2
Repeating and note taking

The analyses of the results of think aloud data also revealed that less-proficient RSNBI readers employed Repeating and
:‘-ﬁ faking strategies more frequently than more-proficient RSNBI readers did. It was found that less-proficient RSNBI readers
eauently combined a repeating strategy with transiation and writing the translation.

T(gqgi_]o.

tion, coinage, paraphrasing and alternative interpretation

Ar e tha

* fountn category of comprehension strategies - Translation, coinage, paraphrasing and alternative interpretation
“ent RSNBI readers were found to use this set of strategies more frequently than more-proficient RSNBI readers

Tynee rf ta

text Less-proficient RSNBI readers tended to base their understanding of the ideas contained in the text on

"2 93 anet GO
B and §

i 5. Differences between more- and less-proficient RSNBI readers in Trans/ation, coinage, paraphrase,
T #Blarnative interpretation comprehension strategies employed in Texts One and Two
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Language analysis

were found to usg ;.
iant RSNBI readers were an
Rather than using Translation, coinage and paraphrase, more-proficient RS

less-proficig e
4 this more frequently than icient Rg
analysis when t Ing to make sense of the ideas contained in the text. They did thlsb?:‘ o i i St tR

readers did. In using Language analysis, high proficiency readers mostly C?an;tic relations, such as identlfylpg the
looking for contextual relations among words in a sentence, and looking for syn tions as the main verb. In addition, {g .
of words in a sentence, which word functions as the subject, and which one funcjrlnpodant aspect that more-profician RSNBT
tried to identify and distinguish main clauses from subordinate clauses. Anotherfrequently used their knowledge of the Worig
readers considered in analyzing the language was their prior knowledge. They

i ir language analysis.
to draw conclusions about the ideas conveyed in a text as a way of supplementlngi htheLang fage i
The following quotations illustrate how high proficiency readers made use of the
Quotation 11

i dmiration):
The region of Indonesia was a bureaucratic Wonderland (a place| thai:/ :::2;95" :k :(‘j by thl;
a group of interacting but basically separate linguistic and cultural o YancE '17)
miracle of modern bureaucratic and technical organisation. (Text 4: Sen ng of each word
---In this sentence | found some difficult phrases although | know the meaning o o toc 1-’
such as a bureaucratic wondertand, and the_miracle of moderq burgaucranc an ;970 c‘;‘
Organisation. These are the causes of the problem in understanding this sentence per Zps.ﬂo
comprehend it | use the relationships among the words and phrases in the sentence, iden Iby
the function of each word in a sentence, that is, whether a word functions as a squech averb,
object, adjective and so on, I primarily use, perhaps the context analysis 8een irom
grammatical point of view. And based on context, | also use guessing. Mostly guessing I think.
HE6.5 (4/17: 79— 85)
(Note the participant did the think aloud directly in English)
Quotation 12

Luethy proceeds to argue that the public language of contemporary politics is a “jumble of
irrational and incomprehensible jargon" leading to “ideological intoxication” and “magical
syncretism” - all this expressing the “obsession” of “a Javanese elite which is losing its own
personality in identifying itself with an artificial nation .... (Text Two: Sentence 4)

-..Kalimat ini masih sama seperti di atas juga sulit sekali Mungkin dengan membaca dua kalj
saya belum bisa memahaminya, karena terlaly panjang dan banyak kata-kata yang baru bagi
saya. Teknik untuk mengatasinya saya coba lihat mana subjek dan verbnya saja, sebab itulah
saya kira yang terpenting dalam setiap kalimat. Kata-k

ata yang lainnya Saya coba abaikan
dulu selama tidak mengganggu ide utamanya. H2.3 (2/4: 48 —64)

as
nCﬁOn

Quotations 11 and 12 show that more-proficient RSNB| read
comprehension problems they encountered. The strategies they useq included Contextual and linguistic analysis, such as
coking for the relationship among the words in a sentence, and looking for the Subject and the main verb of a'long and
“omolex sentence. By contrast, other quotations on this similar matter (in appendices) show how less-proficient RSNBI
readers overcame the difficulties in comprehending the ideg of a text by using "language i sig" Although the

roficient RSNBI participant — cut the long sentence into smaller Parts as the more-proficient RS ySis. gd )
was totally dfferent from what the more-proficient RSNB] reader did. NtRSNBI did, what she did ne

COREC IR IS
e A 2 W W Lol

B Pt Fa e

sults of data analysis and discussion, the following conclusions are drawn:

“Swerio !e first research question is that it was found that mare-profigi
. en
e T wdeas contained in all texts better than less-proficient RSNB| readetgﬁ-r:_m g
e maan of the more-proficient RSNBI readers of comprehending the ida; is
e s vese of the less-proficient RSNBI readers is 2,43, ©as co

aders, as expected, were able
Can be seen from the differences
Ntained in the entire texts is 3.50
It an Sroblems

“e second research question is that it

wi SO maders in the comprehension problems

was foung that there were dj
d while

encountere Making ge
B! readers encountered al| categories of Compreh i
s did This can be seen from the differ i =
ced n each text. For example, the me

proficient RSNBI readers g -52, wheregg for r mQFPhoIogical, and syntactic problems

>ad int Text One for more-proficient RSNB m’:";‘:p_roficient RSNBI readers it is .72/
i T P Sy E wncarioc 2D 0 S . i 3 s » . 1

. anct e f VRN iw pvf)‘blem ancountered ip Text Two for i 94 Vyhepeas for |ess_proffcxcnt
FELRtivant RONBI readars it is 2.11 ©-proficient RSNBI readers is 94

fferenceg between more- and
nse of the ideas in a text.
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In the entire texts, Lexico-semantic_comprehension problems were the most problematic for moare-proficient RSNBI
qors ( X = .98). By contrast, Grammatical, morphological, and syntactic comprehension problems were the most frequent
;efle ss-proficient RSNBI readers ( X = 1.55) followed by Lexico-semantic ( ¥ = 1.35).
(]

These findings suggest that to help Iess-prpﬂcient RSNBI readers improve their comprehension ability reading lecturers
should devote time to training them on grammatical and syntactic structures. However, conscious knowledge of syntactic and
rammatical structure is not sufficient for less-proficient RSNBI readers to make sense of the text without the ability to make use
of their background knowledge of the text. Therefore, these two aspects should be integrated into the one package during
reading classes. In other wgrds,F less-proficient RSNBI readers should be trained to make use of both “text-driven operations”
and “concept-driven operations” (Bernhardt, 1991, pp. 71-117) simultaneously during reading classes.

3. Comprehension Strategies

The answer to the third research question is that more-proficient RSNBI readers tended not to use a single strategy when
trying to make sense of a text, but rather used a combination of two or three comprehension strategies. More-proficient RSNBI
readers never used a single strategy for all types of texts. They frequently combined two or three different strategies (Skimming,
scanning and topic priority, Language analysis and Prediction guessing and inference) to draw a conclusion or inference
about the ideas in a sentence or the contextual meaning of a difficult word. By contrast, less-proficient RSNBI readers tended
to use a limited strategy and used a similar strategy for all types of text, that is, they mostly used Translation, coinage and
paraphrasing and frequently used Dictionary consuitation, help-seeking and self-asking independently or in combination with
translation.

Less-proficient RSNBI readers mainly used Trans/ation, coinage and paraphrasing strategies across all texts. This can be
seen from the mean of Translaticn, coinage and paraphrasing strategies used, Text One is 2.66, Text Two is 2.35, Text Three is
279 and Text Four is 2.29. Less-proficient RSNBI readers also combined Translation, coinage and paraphrasing strategies
with Dictionary consultation, help-seeking and self-asking strategies. This can be seen from the mean frequency of the use of
Dictionary consultation, help-seeking and self-asking strategies in each text. The mean in Text Oneis 2.11, Text Two is 1.5, Text
Three 1s 3.23, and Text Four is 2.55. Since Less-proficient RSNBI readers mainly used Translation, coinage and paraphrasing
and Dictionary consultation, help-seeking and self-asking strategies, and based their understanding on the lexical meaning

of each word, they frequently did not understand the contextual meaning of the focal sentence. Lexical meaning frequently
differed from the intended meaning.

More-proficient RSNBI readers used more analytical, global strategies. For example, they put pricrity on the main ideas,
and frequently ignored any parts of a text or sentence that were considered unnecessary in relation to the understanding of the
prmary ideas Less-proficient RSNBI readers, on the other hand, mostly used surface-level, non-analytical, and detailed

lobal} strategies such as word-for-word translation, note taking, and dictionary consultation strategies. They tended to
their attention on single difficult word encountered in a text. Therefore, they mostly depended on a dictionary to

m_ert:tan:' the ideas of a sentence, mostly used literal translation and tended to repeat again and again some part of a text.
Therefere, they found it difficult to \dentify the ideas of the text.
These findings suggest that pedagogically to help less-proficient RSNBI readers become proficient readers, English

teachers should give them special training tc make use of various approaches to texts and strategies to handle the difficult
words in a sentence and to make sense of the ideas of the sentences.

id
ba

(not

0y B

foc

4. TextModification and L1 Culture Knowledge
e answers 1o the secondary research questions are that, unlike less-proficient RSNBI readers’ ability to make sense of
ontamed in Text Four (2 modified text) which was better than their ability to make sense of the ideas in Text Two
moditied text). more-proficient RSNBI readers’ ability to make sense of the ideas of Text Two (X = 3.61) was better than
"ty to make sense of the ideas in Text Four ( x = 3.48). These findings suggest two important points. First, in the case
RSNE ‘ers syniactic and lexical modifications of a text as were applied to Text Three and Four might
neideas of the text. Second, for more-proficient RSNBI readers, however, an unmodified text
mprehend And of course, more-proficient RSNBI readers encountered that modified texts were much
“UmprEnend than @ modified text Since the mare-proficient RSNBI readers were able to report the ideas in both
= 2nt modified texts correctly, the differences in comprehending the ideas between unmodified and modified texts
g as t Jerences a less-proficient RSNBI readers’ comprehension of the ideas. | assume that this can be
Tare use of the contextual clues as a hint to understand a difficult word in both groups of texts.

: rowledge, is was found that less-proficient RSNBI readers were able to make sense of the

- Telerecin U7 culture knowledge better than making sense of the ideas of texts that did not contain L1
Tt car pe seen from the differences in the mean of each text. Less-proficient RSNBI readers’ mean for
tanedn Text Two i1s 2.33, Text Four is 2.81 (both of which referred to L1 culture knowledge),
ShEreaders’ mean for comprehending the ideas contained in Text One is 1.90 and Text Three is

* culture knowledge) Such findings were also valid for more-proficient RSNBI readers in that

“enend theceas contained in Text Two better than the ideas in Text One (the mean of more-proficient
Srerending Taxt Two s 3 61, whereas the mean in Text One is 3.27). These findings suggest that the
“rowiedge contributed to the comprehension of the ideas contained in a text. Pedagogically, the

“eio ssseproficient RSNBI readers, English teachers should direct less-proficient RSNBI readers to

wige containad in a text prior to reading comprehension. Secondly, the mastery of vocabulary

tom 235

Dipindai dengan CamScanner



t roles in comprehending the ideas o ,

omprehend Text Two which wag beﬂe” exg

i rtan
. . lay more impo
and the familiarity with the topic under discussion seemed to play han

- ders' ability to €
than text modification as shown by the more-proficient RSNBI rea
their comprehension of Text One and Text Four.

IMPLICATIONS or conferences and research findings Pblishe,

; osiums, i lems and comprehan.:
Although many papers have been presented on seminars, symp f comprehension prob p hEns;gn

. issues O
so far in Indonesia, it is hardly found the findings of research on the

i in RSNBL. The pape
\ | especially in R '® Papers g,
, g ol i issues at the junior high school leve F:':umber of students in each gy
strategies which directly touched the primary iss factors (e.g., s,

: ; rficial ; o X
teachmon, findings on reading in Indonesia mainly focused on super fficient learning facilities). Such research has Mainjy
teachers’ teaching quality, teachers’ business outside the school, and insu to reveal what is going on in the leamners' Minds
been based on observatié;ns, questionnaires, and tests, which are unable to

. ners in Indonesia, especially in Bang,

Therefore, the main issues in making sense of the ideas in English texts by RSNBI lear:
Lampung, remain unanswered. L all examined primarily from th

The comprehension problems and comprehension strateg.ies in this stuida); ‘:;Zr:archers, curriculum designers, ans
perspective of the RSNBI students, which provides a new pe.rSpeCf'Ve for m'dgr:e:chi ng. Almost nobody has conducteq Such
second or foreign language educators. This is a novel issue in RSNBI English te esented In this report highlights the RSNA|
research in Indonesia. The analysis of the data from the think-aloud protocols pr
students’ viewpoint.

The findings of the research pertain to the theory of comprehension from a cognitive Eer Spgr‘its"’e'- ::;Z%”?grt?:;eéz an\?::de
range of perspectives of reading comprehension which | discussed in other researc rep t studiwiich frisd tgtr ve
perspective because this perspecitive is found to be the most suitable for the nature <_>f the curren . d'y f the stud ace
what was going on in the readers’ minds while they were trying to make sense of Engllsh texts. The fin ings of the stu ,yhd‘fe
showed the importance of the integration of both top-down and bottom-up or text-driven and knowledge-driven operations in

second language reading,
The cognitive approach to reading comprehension of English as a foreign Iangl{age_was found to be very usefu! fo
RSNBI learners when they were making sense of English texts. The evidence shown in this study shows that the cognitive

used in this study told us something interesting about the comprehension problems and the comprehension strategies
because they were reported directly by the readers while the

difficult (if not possible) to be obtained by other approaches,
Although the literature review s

approaches, the social approach is vali € separated from the co

the primary process of not only reading comprehension but also le
I'hope that the insights produced in this report will contribute 1o the development of approaches to the teaching and

learning of EFL reading that encourage RSNBI learners to be active readers and encouraged teachers to help their students

extend their ability to critically éngage with the materials that they are presenteq with. T

learners can do this if they are given the right tools. ulihis study has demonstrated that

ni, : i
rnationy] Semingy on Education
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