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INCREASING STUDENTS’ READING ACHIEVEMENT USING
COLLABORATIVE READING STRATEGY (CRS)
AT SECOND YEAR STUDENTS OF ONE OF
STATE SMPs IN LAMPUNG PROVINCE

Ujang Suparman
Lampung University

Abstract

The study investigates the use of collaborative reading strategy (CRS) in
increasing students’ reading comprehension achieventent. This technique
combines two instructional approaches: reading comprehension strategy
instruction and cooperative learning. The aim of the study was to find out the
students’ reading comprehension achievement after learning reading using CRS.
The hypothesis of the study is that there was a significant increase in students’
reading comprelension achievement after being given the three treatments using
collaborative reading strategy. The study applied true experimental designs,
control group pretest-postiest design. The population of the study was the second
year students of one of the state SMP in Lampung Province consisting of 228
students. Two classes were selected for the experiment. One class was as the
control group and the other was assigned as the experimental group. Pretest-
posttest 1tems were employed to obtain the data. Based on the calculation of t-
test, the results show that there is a significant increase on students’ reading
comprehension achievement after learning reading using CRS (p<.05, p = .000).
The main increase of the experimental group (12.30) was higher than the control

group (3.68). The experimental group represents a better improvement after they
recerved the treatment,

recerved

Key words:reading comprehension, collaborative reading strategy, and smuall
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INTRODUCTION

Background of the Problem .

In the recent curriculum, School B.asec.l Curriculum (Kurz'kr,.zlum
Tingkat Satuan Pendidikan/KTSP), readmg'ls- SCen as an eSsentially
active activity. Here, the readers’ responsibility o mot merely o
transfer what the author had written into the reader’s head byt also
asked the readers to interact with the text to create meaning and
understanding. It is because in the guideline of KTSF/is stated that
English has different characteristics with exact or social subjects, Ag
a language, English has a function as a means of communication,
Besides learning about grammar and vocabulary, the students
should be able to use or implement the language to communicate
with surrounding (Depdiknas, 2006a: 1)

The objectives of reading skill teaching-learning process in
KTSP for the eight grades is to ask the students to be able to
construct meaning from text. Basically it is the same as
comprehension of reading text. All the students are expected to be
able to comprehend a reading text. They are asked to be good at
reading.
~In addition, on the Passing Grades Standard (Standard,,
fompetensi Kelulusan/ SKL) of Junior High School for reading skill/is [
stated that the students should be able to identify the main idea,
explicit and implicit specific information, reference, the word
meaning, phrase, and sentence of short simple essay. It can be said
that‘ to graduate from junior High School besides being good at
feading, the students are also asked to be good in comprehending.

1 However, based on the researcher’s pre observation on eighth
graders of state junior high schools (SMP) in Lampung Province, it
was Hmpid that not all Junior High School students were good’at

r omprehending a reading

reading

~4ing. In general, they had difficulty in ¢
XL ihe students had difficulty in findj

Edu-Lingua
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There are many problems that might influence the students’
quality of reading, such as students’ lack of vocabulary, la.ck of
reading engagement, reading strategy, and the passage itself.
However, the researcher assumes that one of the most important
factors is the reading comprehension strategy used in the reading
class. The students are lack of effective reading strategy. They need
more creative reading strategies. They need to be familiar with
many kinds of strategies in reading that can help them in
comprehending the text much better.

To overcome the problem of students’ low reading
comprehension achievement, according to the researcher, one of
the strategies which can be used is Collaborative Reading Strategy
(CRS) in reading classes. CRS is an excellent strategy to use in
content area instruction and has shown improved achievement on
content testing (Klingner, Vaughn & Schumn, 1998). CRS combines
the essential reading comprehension strategies that have been
demonstrated to be effective in improving students reading
understanding of teachyivith cooperative learning groups or paired
learning. Students/,/évor < In collaborative groups with defined roles
to engage in a meaningful context can easily make sense of
conceptual ideas of the text.

As a matter of fact, there is only little research about CRS in
hing reading comprehension. Some of them are: the initial
earch on CRS is conducted to 26 Latino middle school students

e

R ; | oY)
M

‘.“?h;n
< L LLcv

 :earning disabilities who were also English language learners
mer & Vaughn, 1996). This research showed even students
were relatively poor decoders made improvements in reading
mprehension, Klingner, Vaughn & Schumn (1998), MacGinitie &
“itie (1989) Palinscar & Brown (1984) found that students
“5 strategy scored higher in test of reading comprehension.

@ mest included standardized reading comprehension tests, such
MacGinitie Reading Comprehension Test and passage
a5 well as textbook unit texts. CRS is also

@ with fifth-grade students who were English language

3 Y P82 &
iami 2669

"Nomor

SOV

Edu-Lingua 3

Dipindai dengan CamScanner



learners. Result indicated that students demonstrated high level of
academic engagement and assisted each other with  word
meanings, main idea, and understanding text (Klingner & Vaughn,
2000).

Realizing the importance of using CRS in reading, the
researcher tried to conduct this research. The researcher assumes
that reading comprehension is a critical skill for junior high schoo]
students in Lampung Province as it facilitates participation in
mainstream content area classes, and CRS is an interesting tool that
can be used as alternative way in teaching students’ reading
comprehension. Therefore, the researcher tried to find out whether
there was any significant increase of students’ reading

comprehension achievement using Collaborative reading strategy
or not.

Research Problem

Based on the background of the research above, the researcher
addressed the following research question: “Is there any significant

increase of students’ reading comprehension achievement after
being taught using collaborative reading strategy?”

Objective of the Research

The objective of this research was to investigate whether there

was any significant increase in students’ reading comprehension
achievement after being taught using collaborative reading strategy.

Uses of the Research

e uses of the research are ag follow:
a

illy, the results of this research are expected to
m and clarify the previous t

| heories about teaching
acing using CRS,

A

fractically, the results of this research ho

pefully can be used
the effectiveness of

- wuermation for English teachers about

o

20 .
ety GG Erman
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CRS in increasing students’ reading comprehension
achievement.

Scope of the Research

This research was focused on CRS that was used as a strategy
to help students increase their reading comprehension
achievement. The researcher conducted this research in second-
grade of state SMPs in Bandar Lampung, Lampung Province. The
VIII5 and VIl each of which consists of 37 and 38 students were
taken as the sample. The texts used in this research were recount
texts that were suitable for Junior High School language level based
on KTSP. Besides, the texts that were used must be interesting for
the students and can be read in a short time.

FRAME OF THEORIES

In this section, the researcher reviews the concepts that were
considered to be well constructed toward the findings of the
research. From those supporting concepts, he developed the
assumption.

Concept of Reading Comprehension

"'\ L n
De TN b

fore going to the concept of reading comprehension, it is
better to know what reading is. Many experts have defined
ading” in rather different words but basically intended the same

= such as Smith (1982:6) defines that reading is something

<es sense to the reader and always should. Nuttal (1982:42)

r " as the meaningful interpretation of printed or

‘ol and Mackey (1997: 15) suggests that reading is an
use it involves an interaction between thought

'+ means that the readers always activate their minds

“wnmine and information while interacting with the written

Edu-Lingua 5
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Furthermore, Smith (1982: 166) states that reading is a matter
of identifying letters in order to recognize wo.rds in orde.r to get the
meaning from what is read, involving making connection a’mong
words and ideas presented in the text and the readers’ own
background knowledge. Another linguist, Dallman (.1982) in
Marantina (2006:6) states that reading is more than knowing what
each a letter of alphabet stands for, reading involves n.lore than
recognition, that is, without comprehension, no reading takes
place. Therefore, if the readers can read the words but can not
understand what they read, they are not really reading. In reading,
the readers are activesand intentional %:onstructing meaning, using
the message in the print and their own background knowledge.
Based on the concepts of reading above, reading comprehension
can be defined as the interaction process between the reader and
the prints in creating meaning and constructing knowledge in
various ways.

Moreover, The U. S. National Reading Panel (Armbruster,
Bonnie B. and Jean Osborn, 2001) defines reading comprehension

as a complex system of deriving meaning from prints that requires
all of the following:

- the skill and knowledge to understand how phonemes, or
speech sounds, are connected to prints;

- the ability to decode unfamiliar words;
- the ability to read fluently;

e T L = -~

ackground information and vocabulary to foster
reading comprehension;

e Gevelopment of appropriate active strategies to construct
veamng trom print;

: YT - , -1 -

2lopment and maintenance of a motivation to read.

o dofinit ] T .
ae definition above, it is understood that the interaction

eader and

i Pty L F ™ Yy fenin
AT AL \ TE 4“";_){

the prints is not simple. It requires
irom fhv reader during the reading process.

he i.f.(‘.'fiﬂi!i(‘\n ‘\b(\\r“, it can be inferred that one Of
SrTRAL aspects in making sense of ideas of a text is the

E du-1.ingud
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reading strategy. There is a “link” between reading comprehension
and the reading strategy that is used to build the reading
comprehension. Therefore, students must be provided with the
appropriate strategy to enable them to think, reason, and
communicate through the written words. Thus, it is assumed that
comprehension involves combining reading with thinking and
reasoning in the prints with an appropriate strategy. It means any
appropriate reading strategy may assist the comprehension to the
reading text.

Reading Strategy Instruction

As stated previously that any strategy may contribute well
toward reading. Therefore, the teacher should implement the
“appropriate” strategy when teaching reading. Because teachers
have a limited amount of time to teach reading, it is critical that
they make use of the time they have to ensure knowledge and
understanding of their text. This can be accomplished more
effectively with the use of strategy instruction to monitor and act
on improving reading comprehension (Vaughn, Chard, Bryant,
Coleman, Tyler, Linan-Thompson & Kouzekanani, 2000 in
Standish, 2005).

Cognitive strategies that assist students in processing text-
based information can be taught to junior and senior high school
students. Through strategy instruction, students can be empowered

tzke control of their own learning through a series of steps to
ze, retain and express content knowledge. Effective use of
tecies bv junior and senior high school students involves
- how to use the strategy as well as when to use the
etacognition). When teachers consider introducing

o students in the content area classroom, it is vital that

“ot only understand the strategy being taught, but also

‘o the strategy can be used to approach, complete or
@iits 2 lteracy task. Students have to observe a connection
“e demands of the text and the need to use the strategy

09 Edu-Lingua 7

Dipindai dengan CamScanner



that they have learned. The ultimate success of the implem.entation
of a strz;tegy is when students can modify the strategy to improve
their learning (Day & Elksnin, 1994 in Standish, 2005).' 1 _
Increasing emphasis is being placed on strategic ea]:):un%l n
the content area. Researchers have found that thn t:; ers
present content area texts strategically and effc.achve Y, Z ter;lts
find it easier to learn the material and are more 11k'ely to a1 op .t e
strategies modeled by the teacher to enhance their olwn ;anun;gﬁ
An integration of strategies into the content area earrct1 g w
enable students to frame processes, apply processes .an exte-znd
processes (Day & Elksnin, 1994; Vaughxtl ’et al., 2001 in lSt2nd1§h,
2005). The present study utilizes a cognitive s'trat'egy, c.o la tﬁ)ratwe
reading strategy (CRS), created to enhance junior hlgh school
students” comprehension of the text. CRS Yvas deélgned ' ’fo;
students to be taught to activate and refine their reading
comprehension skills as they work in collaborative groups with

defined roles to engage in meaningful encounters with conceptual
1deas from the text.

The Concept of the Collaborative reading strategy (CRS)

CRS is assumed to be an excellent techni
students reading comprehension and buildin
working together cooperativel
originally design CRS by

with cooperative le

que for teaching
g vocabulary and also
y. Klingner and Vaughn (19%)
combining modified reciprocal teaching

arning. It is a reading comprehension practice

that combines two instructional elements: (1) modified reciprocal
teaching (Palinscar and Brown, 198

. 4) and (2) cooperative learning
i’;‘;@hnson and Johnson, 1987) or students pairing (Klingner and
' ing, teacher and students take
- , key features of the text through
_“mAnzing, questioning, clarifying, and predicting, Reciprocd
g «u é@!gloped with the intention of helping students who
~’u*~" in zje‘ading comprehension through a number 9
Preview, click and clunk, get the gist and wrap HP) that the

L . v - Iy ~ r -
vaugnn, 2005

o w g -

)- In reciprocal teach
" leading a dialogye concerning

TN
Lo

Jjan

o
27 U v -~
IRl 1 .,4L1u{1_."'/,»j5;7

TR ; J
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students apply before, during and after reading in small
cooperative groups.

The four strategies used in CRS are research-based and
designed to incorporate the four best practices in making sense of
the meaning from the text. The first strategy, preview, is designed to
activate the students” background knowledge and to make
predictions about the text before they begin to read. The second
strategy, click and clunk, is designed to assist the students in
monitoring their reading and enhancing their vocabulary
development during their reading. The third strategy, get the gist,
teaches the students identify the main ideas in each section of text
while they are reading. The fourth strategy, wrap-up, asks the
students to summarize the key ideas from the text and to generate
questions about the material after reading (Vaughn et al., 2001 in
Standish, 2005).

CRS uses the preceding guidelines to provide meaningful
roles for each student in the group. Before students assume their
role for CRS, they should have time to practice the expectations
associated with that role. CRS suggests six roles: leader, clunk expert,
gist expert, encourager, announcer and timekeeper. Of those six, leader,
clunk expert and gist expert are essential; the other three can be
combined. Each of the roles has a cue card and specific

responsibilities that are described in the following paragraph
(Klingner & Vaughn, 1998)

The first role of the students in CRS is the leader. The leader
guides the group in the four CRS strategies, prompts the group
members when to do their jobs and helps the group stay on task.

- 1~

cer calls on group members to read or share an idea,

res that all group members have an opportunity to share and
<5 the group that one person at a time may speak. The clunk
#2¢5 the group if they have any clunks helps the group figure
7%s and summarizes the meaning of each clunk so they

- i their learning logs. The gist expert works with the

~

@ 2ecide on the best gist and assists the group in writing it

-
49 784
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in their learning logs. The encourager lets the group members know
when they have worked together well or how they helped each
other to learn. Finally, the timekeeper sets the timer for each portion
of the collaborative reading strategy (CRS) and then lets the group
know when to begin (Klingner & Vaughn, 1998; Klingner et al.,
2001 in Standish 2005). Thus, it is systematically understandable
that CRS is appropriate and effective to be used in increasing
students’ reading comprehension achievement. CRS is intended to
make students actively involved with the process of learning.

In using CRS, there must be the strengths and the weaknesses

that are elaborated in the following section.

1. The Advantages of CRS

There are some advantages of reading using CRS. The first
advantage is that CRS provides meaningful roles for each student
e is that students become more

in the group. A second advantag
active and independent reader. In addition, it provides student-led
tudents in comprehending

instruction that is highly useful for s
content area text as well as deciphering vocabulary and

multisyllabic words. CRS also provides peer interaction that occurs

as students work in heterogeneous group that can promote interest
and persistence in the reading task. Furthermore, it makes students

actively construct knowledge about text in a social environment
through interacting with the other members of their group. It also
functions to improve students’ accuracy and fluency of oral
—eadine and to make gain in word identification and

on. Finally, it builds on students’ knowledge and
makes students spend the majority of their time
academic discussion and enhances students’ inherent

E
: .
yrnorenensl

—Alila

O ST
Ay
™

sk T S & 4 4

Yisadvantages of CRS

= other strategies or methods in learning, CRS has at least
cresses, that is:  First, group of students using CRS needs

Edu-Lingid
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longer time to implement the strategy, and; second, teachers vary
in the students’ levels of comfort with the application of
cooperative group.

Teaching Reading Comprehension Using Collaborative Reading
Strategy (CRS)

CRS can be implemented in two phases: (1) teaching the
strategies, and (2) cooperative learning group activity or student
pairing. The steps of implementation described below were
developed through a series of research studies (Bryant et al., 2000;
Klingner and Vaughn, 1998, 1999; Vaughn et al., 2000; Klingner and
Bryant, 2001 in Bremer, 2002)

Phase 1. Teaching the Strategies

Students learn four strategies: preview, click and clunk, get the
gist and wrap up. Preview is used before reading the entire text of
the lesson, and wrap up is used after reading the entire text of the
lesson. The other two strategies, click and clunk and get the gist, are
used multiple times while reading the text, after each paragraph.

1. Previewing

The preview strategy activates background knowledge and
establishes predictions about the text by scanning the pictures,
captions, graphics, title, headings, subheadings and key words. The

bae  mdes v

objective of the preview strategy is to stimulate the students’
“cxground knowledge about the topic, to encourage interest and
vation to read the text, to make informed predictions about the

@ purpose for reading and to share and learn from other

members of their group (Vaughn & Klingner, 1999; Vaughn et al.,
<071 in Standish, 2005).

cking and Cizmking

¢ students preview the text, they begin reading as they
wicxand clunk strategy. This second strategy is a self-

Edu-Lingua 11
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monitoring device to be used during the students’ reading of text,
When the students click, they are recognizing words and their
meanings in the context of the text. When they come to a clunk in
their reading, they have found a word or section that they do not
understand which is inhibiting their comprehension of the text.
Students write down their clunks in their learning logs. After the
students finish a section of the text, they discuss and solve their
clunks. Solving clunks is termed de-clunking in CRS and involves the
use of four “fix- up” strategies. The students work in their groups to
solve the clunks with the “fix-up” strategies, including rereading,
context clues, prefixes or suffixes and morphemic analysis
(Klingner et al., 2001; Vaughn at al., 2001 in Standish 2005).

3. Getting the Gist

Getting the gist, also known as finding the main idea, is
practiced while reading the text. The students are required to get
the gist after reading each section of the text. This strategy is
specifically taught to the students in the teacher modeling and
assisting phase and may need to be re-taught as the students
acquire mastery of this difficult strategy. Students are taught to
first identify the most important person, thing or place in a section
of text. The students should then brainstorm to establish the most

important idea of the passage and then rephrase that idea in ten
words or less. They learn to elicit the main idea while filtering out
unnecessary details (Vaughn et al., 2001 in Standish 2005).

4. Wrapping up

After the students have read the text, they engage in wrap up.
‘7S tourth strategy teaches students to identify the most

1+ e b

ant ideas in the entire passage they have read and then to
e them with understanding and remembering what they have
oS- N this process, students are taught to generate queSﬁOns

fiportant ideas in the text they have read. Students

STA7 3
i ¥ 1
- i

<RE Suparman
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generate questions concerning what they have read by thinking
about the important ideas in the passage and then forming the
questions that a good teacher might ask students to see if they
really understand the material. Then to implement the second step
of wrapping up, reviewing, students write down the most important
ideas they have learned from the passage. The review strategy
requires students to mentally organize textual information and
focus on comprehension of the text as a whole. This increases
understanding and memory of text.

Phase 2. Cooperative-Learning Group or Student Pairing

Once students have learned the four strategies (previewing,
clicking and clunking, getting the gist, and wrapping up) and have
developed proficiency for applying them in teacher-led activities,
they are ready to apply CRS in their peer-led cooperative-learning
groups. Some teachers find it easier to have students work in pairs,
and that has also proved to be successful practice. Procedures for
using these strategies with group are outlined below.

1. Setting the stage

First, the teacher assigns students to groups. Each group
should include about four students of varying ability. Then, the
teacher assigns roles to the students. Roles should rotate on a
regular basis so that the students can experience a variety of roles.
Possible roles include the following:

a. Leader: Tells the group what they read next and what strategy

used next.

b. Clunk Expert: Uses clunk cards to remind the group of the
steps to follow when trying to figure out the meaning of the
clunk(s).

Gist expert: Guides the group toward getting the gist and
determines that the gist contains the most important ides(s)

+

but unnecessary details.
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d. Announcer. calls on

group members to read g Pass;
. ge Or
share an idea.

o Encourager: lets the group members know whep they e
: e

worked together well or how they helped each other 1 .
§  Timekeeper: sets the timer for each. portion of the CRg il
 Jets the group know when to begin. e

2. Selecting the materials

The following materials will be helpful for the teacher t assist
students to use CRS and cooperative learning techniques (Klingye,
Vaughn, Dimino, Schumn, and Bryant, 2001 in Bremer, 2002). l

a. Reading materials. When selecting reading materials for CRS
the teacher will consider: (a) reading materials at students:
instructional level, which generally refer to students bein
able to decode about 80% of the words correctly, (b) readin
materials having themes and supporting details, (©) reading
materials consisting of several paragraphs, and (d) reading
materials containing clues/ pictures for predicting O
Clunk cards. Each of the four clunk cards contains one fix-up
strategy. Fix-up strategies included in the clunk cards are: (a)
;erlead the-sentences with the clunk and look for key ideas to
(; Iie}’(?udflgure out the word- think about what makes sense,
due‘;ﬁ(; lg;i S;%Cr)lrte;ce be?fore and -aft‘er the clunk Iooking for
\ prefix or suffix in the word that might

that you k(n(zw,reak the word apart and look for smaller words

C. (‘ P
€. Lue card, Cyp cards out

cOOperative learn; 'ine the procedures to be followed ilr1l
Stom 11 o UNg oroup. T : f eac
P 10 be followed tq group. They remind students ©

IMing [ oo C fulfill that role,

“FW;E\’;OI\ © Zeami”g log serves two roles: (a) writtel
*CCountabijty thacff I‘T‘ming, assuring  the individ??
tudy oy dec acilitateg : : nd
= 7 :?ii‘di:S for students Cooperative learning, 2

* (Optiona))

P A T Q
) TeMain ‘mers that students set themselves cal help
LS 8 b (‘n taskb'

3
d¥ %2
iZn
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f Score card (optional). The scorekeeper in a group follows a cue
card to find out when to award points, and records these

points on a score card.

3. Process
The basic steps to apply CRS in cooperative learning group
are as follows:

Step 1: Whole class introduction. The teacher introduces the topic,
teaches key vocabulary, and provides instructions.

Step 2: Cooperative group activity during preview, click and clunk,
get the gist, and wrap up. Each group member plays an
assigned role and fills out a CRS learning logs during the
activity.

Step 3: Whole class wrap up strategy. The teacher discusses the
dav’s reading passage, reviews clunks, answers questions,
ors .,har es some review ideas.

4. Role of the teacher

During the cooperative group activity, the teacher’s role is
circulating among the groups, clarifying clunks, modeling strategy
usage, modeling cooperative learning techniques, redirecting
students to remain on-task, and providing assistance.

Based on the stages mentioned above, the researcher took the
general procedure of teaching reading comprehension using CRS

ring her research. The researcher runs each treatment trough the
following steps:
1. Assign students to their groups.
2. Assign roles the students: Leader, Clunk Expert, Gist Expert,
and Announcer. Review role assignments.
3. Read passage using the step-by-step strategy:
Before reading
a. Previewing
(1) Brainstorm - what we know already about the topic.

PO 2 No. 1. Juni 2009 Edu-Lingua 15
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(2) Predict - what we think we will learn abgy;

when we read the passage.

Opi
During Reading
b. Clicking and Clunking
(1) Are there any parts that are hard to understang (
(2) How can the clunk be fixed? Use fix-up strategies,
() Reread the sentence and look for the key ideas
you understand the words.
(b) Reread the sentence with the clunk and the
before and after the clunks looking for the cly
(c) Look for prefix or suffix in the word.

(d) Break the sentence apart and look for smal]
c. Getting the gist

clunks)?

to help

Sentean
€s,

€r words.

(1) What is the most important person, place, or thing?
(2) What is the most important idea about
thing?
After Reading
d. Wrapping up

person, place, o

(1) Ask questions: What question would show we understand

the most important information? What are the answers to
these questions?

(2) Review: What did we learn?

Theoretical Assumption

Based on the literature rev
%-!_-\‘-

H1e assumption that CRS wag

e Tro

lew above, the researcher came 0
‘ very likely to have an impact t0
e tudents’ reading COmPrehensionJachievement. CRS could
' “: \"L a;nts actively to be engaged in constructing meaning
- oxtin their coll P. Moreover, it seems to be ablé
with text resulting from the
prior knowledge and experienc®
and the broader social context ©
Harmon, 2000 in Standish, 2005).

aborative grou
- Meaningful encounters
N between 3 reader’s
T found in the text
“.atims and

Suparman
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By using CRS in teaching reading comprehension, it is
assumed that the problems which usually occur in reading can be
reduced or avoided, if not overcome completely. As the result,
logically, the students’ reading comprehension achievement can be
increased.

Hypotheses

The following hypotheses were then proposed:

H, :There is no significant increase of students’ reading
comprehension achievement after being given the three
treatments using collaborative reading strategy.

H; :There is significant increase of students’ reading
comprehension achievement after being given the three
treatments using Collaborative reading strategy.

METHODOLOGY

Research Design

The design of this research was control group pretest- posttest
design (Hatch and Farhady, 1982:22). The design was used to
investigate whether there is significant increase in students’
comprehension achievement after being given the three
treatments using collaborative-reading strategy (CRS). In this
design, there were two groups - an experimental group which
received the special treatment using CRS and a control group

ceit
which did not.

The design had high internal and external validity because the
control group was present, the sample were randomly selected and
assigned to the groups, and the pretest was capturing the initial
differences between the groups. The design of the research was as
follows:

GI (random)= T1 X T2
G2 (random)= T1 0 T2
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Dipindai dengan CamScanner



Where:
G1 = experimental group
G2 = control group
T1 = pre-test
2 = post-test
3( = tlzeatment (using CRS)
= no treatment

(Hatch and Farhady, 1982;22)

Orte group pretest-posttest design could also 'be used to find gy
the answer to the present research problem. Since, the researchey
assumed every kind of the treatment given to the students would
increase their achievement; moreover; the researcher wanted t
find how high the increase of the students’ reading comprehensiop

achievement and to make justified claims about the effect of CRS,
therefore, the control class was needed.

Population and Sample

The population of this research was the second year students
at one of state- junior-high schools in Lampung Province. There
were six classes of the second year students in 2008 /2009 academic
e Each class consisted of about 37-40 students. There was one
ciass, VIIL, as the superior class. Therefore, the researcher did not

include it as the e _

Lu b is the population in this research because it had different
t{ndl ;( dtc 1lu ement. This research yged two classes -experimental
al ntr y . .

Randon, S(i ﬁ,rlgup which were selecteqd randomly using Simple
the experimon o 0. €Y= The sample of the research was V1T 3
t Perimenta] &roup and VIIJ

and posttest was

o 6 as the contro] group. The presst
ddministered in those classes
Data Collecting Technique
The datq g i
Osttest. The apré't()eliic\t:,ng t;Chnicil.le Consisted of pretest anCdl
o . as admin; ' a
Pl groups in 40 minyt stered to the experlmental

™ 2
i & S It was to find out the students’ enty
ang Suparmay,
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point of both groups before giving the treatments. The posttest was
administered in order to find out the students’ reading
comprehension achievement after they received the treatments.
Like the pretest, the posttest was administered in 40 minutes.

Then, the means ( * ) of pretest and posttest of the groups
were compared to find out the progress before and after the
treatments. If the mean score of pretest was the same or higher than
the mean score of posttest in the experimental group, it indicated
that CRS does not influence on increasing the students’ reading
comprehension achievement. On the other hand, if the mean score
of the posttest was higher than the mean score of pretest in the
experimental group, it showed that CRS has influence on
increasing the students’ reading comprehension achievement. The
researcher was spent one month in collecting the data.

Try Out

Before the required data were collected using the instrument
that had been prepared, the researcher conducted a try out to make
sure the quality of the instrument, i. e. validity, reliability, level
difficulty, and discrimination power.

Validity

lidity refers to the extent to which the test measures what is
tended to be measure. This means that it relates directly to the
purpose of the test (Shohamy, 1985: 74). There are four types of
aliditv: face wvalidity, content validity, construct validity and
I or criterion-related validity. To measure whether the test
validity, the researcher used content and construct

ent Validity

ontent validity is the extent to which the test measures a
“resentative sample of the subject matter, content. The focus

o
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ent validity is the adequacy of the sample and nq;

of the cont (Hatch and Farhady,

simply on the appearance of the test
1982: 251).

b. Construct Validity
Construct validity is concerned with Whe_zth'er.the test is
actually in line with the theory of what it is intended to
understand the language (Shohamy, 1985: 74)

The validity of the instrument was referred to the content and
constructs valid}ty in which the question represents five of sort
reading skills, i e. determining main idea; finding the detail
information; reference; inference and vocabulary (Nuttal, 1985).

The result of the tryout test showed that the test is valid since
it can measures what should be measured (Shohamy, 1985:74), that
is, the students’ skills in reading comprehension.

1. Reliability

Reliability refers to whether the test is consistent in its score
and gives us an indication of how accurate the test score are
(Shohamy, 1985: 70). Split half method was used by the researcher
to estimate the reliability of the test. This formula was simple to use
s‘ince: (1) it avoids troublesome correlations and (2) in addition to
the nu mm“ of items in the test, it involves only the test, mean and

- deviation. Both of which are normally calculated as a
et obroutine, (Heaton, 1991: 164). To measure coefficient of the

¢ the hirst and second half groups, the researcher used
ng tormula:

QXY
! \/ZXZZYZ

b i ]
AN 13T <
s hdd L4 i
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Where:
1 : The coefficient of reliability between first half and second
half group
X  : The total numbers of first half group
Y  : The total numbers of second half group
2 . Thesquare of X
2 ;. Thesquareof Y

(Lado, 1961, in Hughes, 1991: 3)

The researcher used “Spearmen Brown’s Prophecy
formula” (Hatch and Farhady, 1982: 268) to know the coefficient
correlation of the whole items. The formula was as follow:

2t
1+ r

rk =

Where:
rk . The reliability of the test
r : The reliability of the half test

The criteria of reliability are:
0.90 - 1.00: high

0.50 - 0.89 : moderate
0.0-049 :low

The result of the tryout test was reliable. The reliability
coefficient for the tryout test was .98. It can be stated that the
results of the tests were reliable since they could reflect the
accuracy and consistency of the reading comprehension skill of the

.
Coarmmi
>aIliple.

2. Level of Difficulty

o see the level of difficulty, the researcher used the following
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= &
N

Where:
LD : Level of difficulty
R : The number of the students who answer correctly

N : The total number of the student following the test

The criteria were:
<0.30 - difficult
0.30 - 0.70 : average

>0.70 : easy
(Shohamy, 1985: 79)

3. Discrimination Power

The discrimination power was used to see the students who
can answer the questions correctly. The participants of the tryout
were divided into two groups, upper and lower students. The upper
students refer to those students whose answers were above the
means, whereas the lower students refer to those who were the
opposite.

To see the discrimination power, the researcher used the
following formula:

—~N
/i
Where:
DP : Discrimination power
- The proportion of the upper group students
- The proportion of the lower group students

- 1ne total number of the students

riteria were:

£ the value is s s ,
positive, it means that more high level students

rer to the test correctly than low level students do- If #°

jang Suparm )
parman Edu-ngua
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value is zero, no discrimination.

b. If the score is negative, it means that more low level students
answerer to the tests correctly than the high level students do.

c. In general, the higher the discrimination index, the better it will
be. In classroom situation most items should be higher than 0.20
indexes (Shohamy, 1985: 81).

Data Analysis

In order to identify whether the students’ reading
comprehension achievement increased or not, the researcher
examined the students’ scores using the following steps:

1. Scoring the pre test and post test
Tabulating the results of the test and calculating the score of
the pretest and post test.
Drawing conclusion from the tabulated results of the pre- and
post-tests that were statistically analyzed using independent
group t-test computed by means of the Statistical Package for
Social Science (SPSS) version 12.0

)

(@S]

Data Treatment

According to Hatch and Farhady (1982), using t-test for

hvpothesis testing has three basic assumptions, that is:

ata is interval

ta is drawn from random sample in a population

- The data is normally distributed.

'herefore, the researcher used these following procedures in

test was used to make sure whether the data is
Th

he researcher used SPSS version 12.0 to help her.
is for the random test was formulated as follow:

—old

Ted

Edu-Lingua 2

Dipindai dengan CamScanner




Hp :the data is random

H;, :the data is not random . . |

In this research report, the criteria for the hypothesis are: ]

Ho is accepted is sig > a. In this case, the researcher used the leve]
of significant 0.05. | ‘ .

Base%-in:)fn the result, it can be determined that sig > a in pretest ang
posttest of both experimental and control class. It proves that H,
was accepted. In other words, all the data were random

2. Normality test

The researcher used normality test to know whether or not
the data in the experimental and control groups were normally
distributed. The hypothesis for the normality tests was as follow:
Ho :the data is distributed normally
H; :the data is not distributed normally
In this proposal, the criteria for the hypothesis are:

Ho is accepted if sig > a. In this case the
significant 0.05.

The results of data anal
other words, all the data were

researcher uses level of

ysis proved that Hyowas accepted. In
normally distributed.

Hypotheses Testing

The hypotheses were stated as follows:
Ho : There is no significant
comprehension achiey
using collaboratiy

increase of students’ reading

ement after giving the three treatments
€ reading strategy.

[here is significant  increase of students’
Omprehension

1sing collabor

4

reading

achievement after giving the three treatments

ative reading strategy.

pendent  group  T-Test  was statistically tested the
Ihe hypothesis was analyzed at the significant level of

7"hich the hypothesis was approved if sign < a. It means

Probability of the error in the hypothesis was only about

WE Suparman
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RESULTS AND DISCUSSION

Results of the Research

1. Pretest Results

The pretest was conducted to find out the students’ entry
point of both contypl and experimental classes. It was administered
on September 22,2008 in 40 minutes. There were 20 items of
objective reading test with four options for each item. In the control
class, the mean score was 60; the highest 80; the lowest 40; the
median score 60 and the mode 65.

Independent Sample T-test was then applied to examine the
difference of reading comprehension achievement between the two
groups on the reading test before the treatments. The results show
that there was no significant difference between the mean scores of
the sample classes.

Two tailed significance shows Sig > a, with the level of
significant 0.05. Based on the analysis, it can be identified that the
significance was .640. It means that the Hp stating that “there is no
significant difference in the level of ability” was accepted. In other
words, the reading comprehension achievement of the two groups
was homogenous (Sig > .05 = homogenous, Sig < .05 =
het )(u,enﬁo us). Therefore, it was an ideal condition to use the two

groups as the sample of the research (Hatch and Farhady, 1982: 22).

The posttest was conducted after treatment was completed to
out whether there was an increase in students’ reading
chension achievement or not. It was found that in the control

if”,:: mean score was 63.68; the highest 95; the lowest 45; the

n 60 and Lhe mode 60. In the experimental class, the mean

38; the highest 90 and the lowest 60; the median 75
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comprehension tests after using the CRS strategy than thog
did not use it.

Before conducting the treatments, the pretest Wag
administered. The result of which showed that the students of the
experimental group could answer about 62% Of.thef whole Pretes;
items, while the control group was about 60%. It indicates that bog,
groups have the same level of achievement since the Tange of the
pretest results is close.

The posttest was administered after treatment Was completeq
The results of the posttest showed that, in general, the participants
in the experimental class could answer correctly for about 739, of
the whole items, while those in the control class 639%. In other
words, the posttest results of the experimental class showed that
there was a significant increase in the mean score of the tests.

Students’ responses in the lesson indicated

that the students
were more confident in doing tasks when the t

eacher gave them
explicit instruction. Moreover, the students” attitude toward

reading would become more positive if they perceived their

e Who

feeling among those who did the tq

commented “] prefer writing by
more chance of other kids stea
thinks ] copied them.” The stud
This is in line with the findings

myself. If I work in group there is
ling my ideas, And then teacher
ent had a tendency to work alone.
o Stateing that student has different
/*”:f)*‘ level in Cooperative group (Vaughn and KIingner, 1999).
k g* anc{ Vaughn (1 996) originally designed CRS by combining
citied reciprocal teach; ' OPerative learning. Reciprocal

€Nt research is consistent wit

. - h the research found by
**), lingner ang Vaughn (2

000), Klingner, Vaughn,

N
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and Schumn (1998) stating that the use of CRS in reading class
made students spend the majority of their time on task dialogue. It
is because CRS was designed to teach students to be active and to
refine their reading comprehension skills as they worked in
collaborative groups with defined roles to engage in meaningful
encounters with conceptual idea from the text. Although the
participants did not use English all the time, the students’ activity
in collaborative work showed that they spent more time on task
during the reading lesson. It was also found that the peer
interaction when working in collaborative activities could promote
interest and persistence in the reading task. This present research
also supports the theory stating that small group of student-led
instruction are highly useful for comprehending content area text
(Bryant et al., 1999 in Standish, 2005). In their collaborative group,
the students became more active and independent readers.

However, there are some limitations in this research. One of
the limitations is that it was held in short term; where the research
was carried out for two months and the treatments were not fully
applied with the CRS strategies. Another limitation was that the
teacher did not give example of the whole process of the
implementation of CRS in reading at the first meeting. The
researcher only gave the general implementation of CRS.

After all, CRS was appropriate and possible to be used to
increase  students’ reading comprehension achievement

CONCLUSIONS AND SUGGESTIONS

TIRIMAMTmO
CWRIIVILD

22ed on the results of the data analysis, the researcher draws

nclusion as follow:
- PS5 in reading classes can increase students’ reading
n achievement significantly. The result of hypothesis
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&7 )

(esting 4150 proved the increase  of | sftidentsj ready,
comprehension achievement. There was a signiticant increqg, of
students’ mean score from the pretest to posttest, ang the
hypothesis (H1) of this research was accepted (Sig>, P=0~000), i
also suggests that CRS can be used as an alternative tog] for the
teacher in teaching reading comprehension.
The researcher also draws the following SUPporting
conclusions:
1. CRS is appropriate and effective to be used to increage
students’ reading comprehension achievement. It is intended
0 make them actively involved in the process of learning,
2. CRS provides meaningful roles for the students within the
groups. [t makes each of them to be more active and
independent reader.

)

Suggestions

Based on the conclusions above, s

) ome suggestions
torward: 56 are pui

1. English teact i :
: lish teachers at h Sc S
CR% - 1 Junior High Schools are suggested to use
< a5 adAll ¢ D Ve ~ SOV [ : :
- Prenension to the students, since, based on the results of
rch, it is found that CRS can be used to increase

students’ readi . ,
LR icauinoe 3 ) \ . .
s “ing comprehension achievement significantly.
< i1 the tuture, T ,
lativelv lon further research should be conducted in
anvey longer period - invalu; i
shrate 5¢T period and involy Ing comprehensive CRS

“81eS t0 make s find: :
the fmdmgs of the research more

b ]
0~ -~ -
he resea
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