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Reading strategies are the mental processes that readers consciously choose to use in accomplishing reading task (Cohen, 1998: 133). These strategies have some characteristics, i.e., planning, competition, conscious manipulation and movement toward a goal. Learning strategy, on the other hand, is any attempt used by a learner to make learning easier, faster, more enjoyable, more self-directed, more effective, and more transferable to new situations (Oxford, 1990: 8).

In the case of reading strategies, Brown (1980) asserts that we incorporate any deliberate planful control of activities that give birth to comprehension. These are called metacognitive activities and include (Brown, 1980: 456). The effective reader engages in a variety of deliberate tactics to ensure efficiency. 

Reading strategies can also indicate how readers conceive a task, what textual cues that attend to, how they make a sense of what they read, and what they do when they do not understand (Block, 1986, King, 2010), Therefore, strategies reveal a reader’s recourses for understanding (Langer, 1982).


The efficient reader always tries to find the most effective strategies that can be used; the information is analyzed only to the depth necessary to meet current needs. According to Brown (1980), these activities involve metacognition, that is, conscious deliberate attempts to understand one’s efforts at being strategies.

According to this study the two most common strategies used by the students are pronouncing and skipping strategies, which were used 811 and 652 times respectively. The next order of strategies that were used most frequently by the students are regressing, syntax, guessing, dictionary, graphic, morphemic, intuitive and ignoring. Ignoring is the least strategy used by the students in the research.  There are many strategies used by learners in coping with words in a text. These strategies are usually for both developing vocabulary and dealing with unknown words in a text. Some experts suggest that even the strategies are common; it does not imply that they are all useful for all learners and should be taught to foreign language readers because some strategy investigations are coming from learners when they read. Some strategies are found to impede the readers’ process to determine meaning.

Methods

The study involved the first year students of English Department of UM. The data were obtained through a long interview with the students. After having reading practice, the interviewer elicited the responses from the subjects about their reading problems that they encountered. The interview was done by using the introspective think-aloud technique. This technique requires that the interviewer keep the subjects talking.
Based on the data, the investigator identified eignt strategies that were used by the students when they encountered reading problems. These strategies are described below: (1) opening dictionary, (2) underlining, (3) guessing, (4) taking notes, (5) stopping and opening dictionary, (6) regressing and opening dictionary, (7) ignoring, and (8) finding similar type of books

Opening Dictionary


The investigation found that using or opening dictionary was the most prevalent strategy among the students. The student said that dictionary was the best and the only way to find the meaning of unknown words when reading a passage. It seems that it is impossible for her to read without a dictionary. 

It seems that the reason of using dictionary is that the meaning of the passage was so vague. In all interviews, it was found that this strategy was used by almost all students when they had reading problems. Even though they had other strategies, using dictionary seems to be the first priority. Through the interview, it reveals that when they used a strategy, they also mentioned dictionary strategy. In almost all extracts that had been identified, the students mentioned that they used dictionary beside other strategies.


Finally, in a certain condition using dictionary is dominant for the students. This is so if the student’s vocabulary knowledge is less than 90% of word coverage in a passage. To the students, the text cannot provide enough clues to guess the meaning of unknown words. At this time, using dictionary is an important strategy for the students.

Underlining


Underlining or highlighting the parts in a sentence or a paragraph that is considered a trouble spot was also a common strategy used by reading learners. The purpose of doing this is to give a sign so that the students could come back to the part with dictionary in hand. 


The data show how the students coped with a difficult text. At the beginning, the student identified the text, whether or not it was interesting, or important. Then he read the text and underlined the difficult parts. Having finished, he returned again and found the meaning in the dictionary.

Guessing


The student in the extract said that she did not have any special strategy except guessing. It should be a preferred strategy, instead of guessing wildly, readers will predict or hypothesize because of anticipation which they bring to a text (Smith, 1979).

If she found difficult words, she just guessed; and if it was used in the class as reading materials, she used dictionary. It was found that dictionary was only used when there was something important to know, for example, if they were assigned to read a certain text, usually the one that was going to be discussed in the class. 


The student in extract had a slightly different strategy. If she found some difficult words, she looked for the meaning in a dictionary. But if the meaning of the word can be guessed from the rest of the words, she just continued reading and took the general idea of the text. Thus, guessing for this student was only used for a certain condition and particular words.

Taking notes


Taking a note while reading is another common strategy used by the students. When reading they wrote something, gave spelling to the difficult words. Some of them used separate paper to write their notes. The student as shown in extract said that he initially opened dictionary when he found difficult words then made a note about what he had known. 

 Stopping and Opening Dictionary


When finding difficulty in reading, some students stopped for a moment to work out the meaning of unknown words. In using this strategy, the students basically used a dictionary when reading. They stopped reading when they found difficulty and then opened a dictionary to get the meaning of the difficult words. 


This is also a common strategy used by most students. Wen they have difficulty in reading they stop to find information, instead of continuing reading the rest of the text to find some clues. That is actually not a very good habit because it can distract the process of comprehension.

Regressing and Opening Dictionary


With this strategy, the students reread or analyzed the part that he had previously processed at least once. Two extracts show this strategy. They actually used dictionary when they read for the second time. One student took a note when he reread a passage. He firstly read the passage and he backed again to read for the second time by paying attention the certain part that was considered difficult and then, he opened a dictionary. He also mentioned that he hardly ever ignored the difficult words that he found.


The data shows how the student dealt with difficult text by doing different ways. He read for many times, at least twice to understand the passage being read. First, he read with ordinary speed, and then he came back to the beginning of the text to find the meaning of the difficult words in a dictionary. When looking up the meaning of new words, he also checked how to pronounce the words. This is a common thing to do by many students because most foreign language learners are not familiar with the pronunciation of new words. This indicates that in the process of reading, a reader imagines the pronunciation of the words being read. In other words, there is a correlation between unfamiliar words and difficult pronunciation. If a word is unfamiliar to a reader, he usually had difficulty to pronounce it or vice versa.

Ignoring


Ignoring is a common reading strategy. The data show that many students used this strategy when they had a reading problem. They ignored a word, phrase, or part of a sentence that they did not know. This was done because they thought that the text was comprehensible enough that they did not need to know the real meaning of a word in a dictionary. What they did is to reconstruct the sentence to make sense. According to Walker (1983) when reading, a student simply arranged or grammatically transformed the sentences so that it made a sense. 


The extract can give information about ignoring strategy. The extract is basically the same. He mentioned that ignoring strategy was common to him. He ignored the parts that he did not understand but the sentence was still comprehensible.

Finding Similar Type of Books


Finding other books of similar topic as a reading strategy can be treated as a means of building students’ content schemata. If the students have been familiar with the target topic, they expect to have enough knowledge and in turn they may not have a serious problem in reading a text in English. Of course, this strategy cannot be used to overcome reading problem immediately. It is only useful for the student to enrich their specialized vocabulary. However, the constraint is that it is impossible to learn topics of different fields in a relatively short time. The students have limited ability and interest.


The study reveals that eight strategies were used by the students during the investigation. Compared to the results of the study done by both Walker (1983) and Wenden and Rubin (1987) and described in, the present study does not reveal as many as those of Walker’s and none of the strategies of Wenden and Rubin used by the students. Even though the present study does not identify the accurate frequency of occurrence of the strategies, the prevalent strategies in study can be identified. The table below compares the results of the present study with that Walker’s with their most prevalent strategies.


The table shows that in the present study, opening dictionary is the most prevalent strategy and finding similar type of books is the least common strategy. Whilst, in Walker’s study, pronouncing and ignoring strategies are the most and the least prevalent strategies. Some of the strategies in Walker’s could not be identified in the present study, such as syntax, graphemic, intuitive and morphemic strategies. 
The Number of Strategies in the Present Study, Walker’s (1983) and Wenden & Rubin’s (1987)

	Present study
	Walker’s study (1983)
	Wenden and Rubin (1987)

	1. Opening dictionary

2. Ignoring (skipping)

3. Taking notes

4. Guessing

5. Regressing

6. Underlining

7. Stopping for a moment

8. Finding similar type of books
	1. Pronouncing

2. Skipping

3. Regressing

4. Guessing

5. Syntax

6. Dictionary strategy

7. Graphemic

8. Morphemic

9. Intuitive

10. Ignoring
	1. Flow-charts and hierarchical summaries

2. Titles

3. Embedded heading

4. Pre-reading questions

5. Story-specific schema from general schema

6. Imagery

7. Perspective


On the other hand, the present study reveals the strategies that were not in Walker’s, such as Taking notes, asking someone, underlining, stopping and finding similar type of books. Perhaps, other strategies of coping with reading problems can be found on other researches. 

Furthermore, some of the strategies in this study were also found in Walker’ (1983) study, i.e., dictionary use, ignoring, guessing, regressing. However, five strategies found by Walker, that is, syntax, graphemic, intuitive and morphemic, were not found this present study, and none from Wenden and Rubin (1987).

Of the strategies have been identified only a few might be considered good strategies, such as guessing and ignoring.  These two strategies are common to all readers in ordinary reading. When a reader finds a difficult word he tries to guess the meaning from its context.
 Using dictionary is the next good strategy, although it is not recommended to be used very often in reading. It is usually used when clues cannot be identified and it is a very effective way to find the meaning of a word. Thus, in his word attack strategy, Nation (1990) explains when to use guessing and using dictionary. Other strategies are not considered good strategies.


In this study, the strategies used by the students are closely related to their reading problems. This study is aimed at finding students’ strategies when they cope with their reading problems. Based on the data on reading strategies used by the students, it can be claimed that the strategies used by the students mostly dealt with vocabulary problems. They students used the strategies when encountering difficult words in their reading. We can identify such strategies as using dictionary, ignoring, and guessing. The data show that opening dictionary and guessing were done in a certain condition, for example, when the difficult word is important or very difficult to guess, they used dictionary. If it is not, the student guesses from its context and ignores if it is not important.


Taking notes, underlining, asking someone, and stopping and opening dictionary can also be categorized as word attack strategies. That is to say, they used them when they had problems with vocabulary although these strategies might be used to deal with sentence complexity and understanding ideas among sentences.
Regressing,  Finding similar types of books were used when the students had difficulty to understand ideas among sentences. This was usually done to find the reference of a pronoun. They reread  from the previous one or two sentences to make sure what they had understood or they did so because they really could not find ideas.     Thus, to build appropriate schemata, they found similar type of books, usually in Bahasa Indonesia and backed again to the book that they had read. Again, the use of strategies in this study is related to the students’ reading problems.
Conclusion

The limited use of strategies in this study is because the students were asked about the strategies when they had reading problems. In other words, the strategies identified in this study are limited to those that were used to cope with reading problems. They must have other reading strategies that could not be revealed. 

Finally, the study on reading strategy is limited to specific circumstances of this investigation. In this examination, the students were only encouraged to give quick response in the interview because too many other aspects were asked. The eignt strategies revealed in this investigation do not seem to represent a comprehensive list, but only those which could be observed and identified within the limit of the study.
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